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Executive summary 

Universities have traditionally provided a strong theoretical education and significant promotion of 

knowledge. We are in an age now where applicable knowledge, experience, and practical ability have 

become in greater demand by employers and students. Entrepreneurship education is one of the mechanisms 

that drives this shift. This developing area of education is not only tasked with the production and support of 

graduate entrepreneurs, but also providing the skills and qualities that all students will develop and be 

selected for in their future careers. Enterprise and entrepreneurship education is not purely focused upon the 

development of entrepreneurs.   They have become key-components of a rounded education that contribute 

significantly to improving achievement and attainment for participants that impact throughout their 

personal and professional lives.  

Evidence of the importance and impact of Enterprise Education (EE) was presented in the 2015 EC report 

‘Entrepreneurship Education: A road to success’1 which showed that students participating in EE are more 

likely to start their own business and their companies tend to be more innovative and successful than those 

led by those without EE. The research also showed that EE alumni are at lower risk of being unemployed, and 

are more often in better paid, steady employment. This is a big advantage of EE.  

However, the project partners have identified a problem that is limiting the success of EE. This problem is 

that the people that have the greatest influence within student enterprise and entrepreneurship often lack 

practical entrepreneurship experience. It is common practice to bring in entrepreneurs and experts into 

Higher Education Institutions (HEI) enterprise provision, but we miss out on huge potential within teaching 

staff. 

Ever since the publication of the Oslo Agenda (2006)2 this agenda has become the responsibility of 

Universities to embrace and encourage this change in behaviour and growing momentum. However, staff 

development remains an issue.  The people that design, develop and deliver EE should have experience of it 

and given their key roles in learning and teaching, this experience must be provided in a contextualised, 

appropriate and accessible format. 

The Entrepreneurial Training for Enterprise Educators (ETEE) project is a mechanism through which HEIs, 

Vocational Education and Training (VET) providers, enterprise support organisations and other 

educational/training organisations will be able to improve and enhance their enterprise and 

entrepreneurship provision so that it delivers more powerful impact for the end users. The project will do this 

by focusing effort on those people who have the greatest influence and responsibility in the design and 

delivery of enterprise provision: the academic staff who embed enterprise in their teaching, and the members 

of the enterprise teams who deliver enterprise and entrepreneurship programmes.  

The ETEE project seeks to provide the solution for this existing problem by improving significantly EE 

provision delivered within HE, VET and enterprise support organisations across Europe by providing practical 

                                           
1
 European Commission (2015). Entrepreneurship Education: A road to success, available at: 

https://ec.europa.eu/growth/content/entrepreneurship-education-road-success-0_en  
2
 European Commission (2006). Oslo Agenda for Entrepreneurship Education in Europe, available at: 

http://ec.europa.eu/enterprise/policies/sme/files/support_measures/training_education/doc/oslo_agenda_final_en.p
df 
 

https://ec.europa.eu/growth/content/entrepreneurship-education-road-success-0_en
http://ec.europa.eu/enterprise/policies/sme/files/support_measures/training_education/doc/oslo_agenda_final_en.pdf
http://ec.europa.eu/enterprise/policies/sme/files/support_measures/training_education/doc/oslo_agenda_final_en.pdf
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‘real world’ entrepreneurial experience. To achieve this, partners will design, build and test the ETEE Training 

Programme, with the close engagement of stakeholders and potential beneficiaries, to achieve a needs 

driven solution. We strongly believe that the beneficiaries of the ETEE Programme will see their skills and 

competences highly increased and enhanced and, in doing so, the training will achieve a widespread and 

significant impact on the enterprise and entrepreneurship education offered by Universities across Europe. 

This will, in turn, benefit the users of this provision: students and graduates who will become more 

enterprising, innovative, creative and employable. 

As part of this process, this report outlines the research undertaken to understand the sector and appreciate 

the support already available. The aim of this report is twofold: 

It will guide and inform the ETEE training 

programme, ensuring its positive contribution to 

the ecosystem and gaining additional value 

through learning from and not replication of 

content that already exists; 

 

Secondly, this report will be fully transferable for 

use by other organizations across Europe that are 

looking to develop the skills of Enterprise Educators 

since it will inform them of programmes and 

resources that exist as well as the learning points 

from delivery of existing programmes. 

This report, as an integral part of the ETEE project, aims to engage key audiences, identified as: 

HEI staff working 

outside or alongside 

the curriculum in 

enterprise/careers 

departments 

 HEI academic staff 

developing and 

delivering EE in the 

curriculum 

 Staff at enterprise 

support organisations 

(e.g. incubators) 

 Staff developing and 

delivering EE in VET 

institutions 

This first ETEE output has been created from several steps, developed through two main iterative phases, 

starting with secondary research that informed the approach taken with the primary research/interviews.  

As a first step in developing a valuable training programme, ETEE partners analysed the state-of-the-art, 

existing and previous practices in training related to EE provision. This Best Practice Report collates 

programmes, materials and resources that already exist and can be used to improve design and delivery of 

enterprise and entrepreneurship provision in HEIs. Moreover, it maps these practices against The 

Entrepreneurship Competence Framework (EntreComp3) model. This has enabled us to get a better 

understanding what features our ETEE training programme should have. 

By using EntreComp as the framework for this work, it has been possible to draw out lessons from a mapping 

exercise (based upon the method inherent within the new EntreComp into Action guide (2018) ‘Get inspired, 

                                           
3
 European Commission (2016).  EntreComp: The Entrepreneurship Competence Framework, available at: 

https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/entrecomp-entrepreneurship-
competence-framework 

ETEE focuses on giving enterprise educators the opportunity to gain first-hand experience of the 

entrepreneurship journey and mindset. It adds to their understanding, toolkit, and appreciation of the 

challenges and advantages that their students will encounter, enhancing their impact.  

https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/entrecomp-entrepreneurship-competence-framework
https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/entrecomp-entrepreneurship-competence-framework
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make it happen: A user guide to the European Entrepreneurship Competence Framework’)4 and identify clear 

guiding principles to take forward. 

This work is reported in 13 vignette case studies, which provide a snapshot to the confidential research 

interviews undertaken to explore the learning inherent in each activity.  In addition, the analysis of 13 case 

studies helped to shape the guiding principles through consideration of three key areas:  

GOAL  DOMAIN  COMPETENCE 

The wider findings of this report suggest that we have to consider the following elements as being critical: 

being part of network(s), forming cohorts, balancing between real and virtual milieus, showcasing real life 

experiences that support practice, offering tailor-made and, very importantly, being empathetic.  

 

The primary research undertaken has provided evidence that will inform the next phase of the ETEE 

programme, having highlighted the following characteristics as having the most vital influence: 

 

 

                                           
4
 McCallum, Weicht, McMullan and Price (2018) “EntreComp into Action - Get inspired, make it happen: A user guide to 

the European Entrepreneurship Competence Framework” (Editors: Bacigalupo, M and O’Keefe, W), available at: 
http://publications.jrc.ec.europa.eu/repository/handle/JRC109128  

Cohort and network 

For real and significant sustainability, a working and functional network is hugely valuable. A cohort allows 

different expertise and contributions from a positive mix of various stakeholders. The network and 

collaborative aspects are fundamental and were discussed in many of the best practices reported – less 

impactful experiences are often found to be lacking any network or incentive to complete and 

implement. Participants learnt a lot from cross  discipline  working  and  the  chance  to  share with and  

support  each  other.  By building a  cohort  and  instilling  a  supportive  culture  amongst  staff,  the  

confidence  amongst  participants  was  higher  and  longer  term  connections  yielded  positive  and  

unexpected  results. Though more resource intensive, creating a defined cohort is certainly best practice.  

Practicality 

Entrepreneurship and enterprise programmes are based on the idea that the vast majority of the learning 

should be developed through practical experience. This reflects the reality of being an entrepreneur or 

starting a business and provides real life insights that can so often be lacking. Participants thrive in these 

situations and learn most when tested practically. We believe that application of entrepreneurship theory is 

an important part of the entrepreneurship education ecosystem.  Participants sought practical methods to  

use  in  their  teaching –  with  requests  ranging  from  those  seeking  a  very  structured commentary  on  

how  to  deliver  techniques,  to  those  seeking  examples  for  inspiration  and  adaptation. Within this range 

of confidence and experience, all wanted activities and content they could use and adapt. All also wanted 

more exposure to the practical activities themselves, so they can improve their own development and 

delivery. 

http://publications.jrc.ec.europa.eu/repository/handle/JRC109128
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The expected impact of this report is primarily to 

support the ETEE consortium to address a key 

challenge and produce a valuable result.  

The consortium comprises of entrepreneurial 

universities as well as business consultancies, 

entrepreneurship experts and communication 

specialists.  

  

Empathy 

The core of ETEE is the drive to give enterprise educators the ability to empathise with and directly relate to 

the beneficiaries of the activities they deliver. This will then enable them to use their experience directly for 

the benefit of the enterprise ecosystem in their organisation. It is very important to experience what you are 

trying to teach others, for credibility and to stay relevant and appropriate in a changing world. 

Tailor-made 

The modules have to be independent and diverse: this will allow the educators to choose the themes of most 

interest and reduce participants’ barriers to completion or use. Flexibility of usage is very welcome taking 

into consideration the different needs of enterprise educators as well as the different local contexts within 

which they teach. Modules are the most effective answer to give this flexibility. 

Location and digital version 

Participants welcome the  opportunity  to  see  where and how  entrepreneurship  is  taught  by  visiting  

different  venues  and  being  inspired  by face to face “hang  outs”; this can enhance the experience but 

comes at significant logistical cost. To ensure the sustainability of the enterprise educators’ journey, a digital 

format is also necessary. The digital version allows the downloading of necessary tools and provides 

immediate international scale. 

Real life and authentic examples 

Participants often feel unable  to  develop  their  teaching  within  this  area  due  to  lack  of  industry / 

practical  examples  and  case studies. Confidence as a teacher is built upon being the expert in the room: this 

is less straightforward with entrepreneurship and relies on the right approach to facilitating the content 

backed up by real examples to enrich content. Exposure to SMEs in their network is an issue for staff involved 

with entrepreneurship; and the wider network development increases engagement and confidence for those 

involved. 
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1 Introduction 

National governments, international organisations and key stakeholder organisations need to emphasize 

that employability, improvement of society needs, design of technological innovation and sustainability 

should not only be the aim of the private sector, but also that of organisations implementing public 

interests, who should also be involved in those processes and develop flexible measures. This became even 

clearer since the publication of the EU (2006) Oslo Report5. 

Universities and other education and training providers are such organisations that make significant 

contributions to improving the education system, and that have a role of close co-operation between the 

disciplines of Science, Technology, Engineering, Arts and Mathematics (STEAM) and business by creating 

opportunities for different forms of business (such as start-ups, spin-offs, incubators, etc.).  Whilst the 

current education system is sometimes considered to be focused on theoretical material rather than real 

problem solving, it is recognised that the strategy and vision of university activities are highly linked with 

transformative changes. Universities have a role in building entrepreneurial capacity and culture, through for 

example, by strengthening curricula and creating flexible conditions for a strong entrepreneurship 

background.  As such, the role of the educator is recognised as being much more than facilitating the 

transfer of knowledge, including, for example, the introduction of new concepts to develop entrepreneurial 

initiatives that can be practically applied in social, global and technological contexts.  

This type of enterprise education generates entrepreneurial culture. There are many and varied definitions 

and descriptions of the entrepreneurial university e.g. Gibb (2005)6, EC-OECD (2012)7, Coyle, Gibb & Haskins 

(2013)8. The common themes emerging from this work recognise the entrepreneurial university as a 

construct for self-development and innovation that responds to unpredictable markets, enabling the success 

of students, graduates and staff.  

                                           
5
 European Commission (2006). Oslo Agenda for Entrepreneurship Education in Europe, available at: 

http://ec.europa.eu/enterprise/policies/sme/files/support_measures/training_education/doc/oslo_agenda_final_en.p
df 
6
 Gibb (2005). Towards the Entrepreneurial University, available at:  http://ncee.org.uk/wp-

content/uploads/2018/01/towards_the_entrepreneurial_university.pdf  
7
 EC-OECD (2012) A Guiding Framework for Entrepreneurial Universities, available at:  

https://www.oecd.org/site/cfecpr/guiding-framework.htm  
8
 Coyle, Gibb & Haskins (2013). The Entrepreneurial University: From Concept to Action, available at: 

http://ncee.org.uk/wp-content/uploads/2018/01/From-Concept-To-Action.pdf  

http://ec.europa.eu/enterprise/policies/sme/files/support_measures/training_education/doc/oslo_agenda_final_en.pdf
http://ec.europa.eu/enterprise/policies/sme/files/support_measures/training_education/doc/oslo_agenda_final_en.pdf
http://ncee.org.uk/wp-content/uploads/2018/01/towards_the_entrepreneurial_university.pdf
http://ncee.org.uk/wp-content/uploads/2018/01/towards_the_entrepreneurial_university.pdf
https://www.oecd.org/site/cfecpr/guiding-framework.htm
http://ncee.org.uk/wp-content/uploads/2018/01/From-Concept-To-Action.pdf
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There is growing interest in the relevance of entrepreneurship in education, evidenced by the growth in 

recent research e.g. Hannon (2006)9, EC (2014)10, Lackeus (2015)11 policy focus and practical mechanisms or 

initiatives emerging within the higher education sector.  

In this context, it is important to consider the “enterprise educator” - the individual leading or facilitating 

activities who plays a key role and can significantly influence entrepreneurship processes in learners, but, 

may identify themselves as lacking in proficiency or practical enterprise or entrepreneurship experience.  

In addition, clear evidence of the importance and impact of Enterprise Education (EE) was presented in the 

European Commission report “Entrepreneurship Education: A road to success” (2015)12 which showed that 

students participating in EE are more likely to start their own business and these tend to be more innovative 

and successful than those led by students without EE. The research also showed that EE alumni are at lower 

risk of being unemployed, and are more often in better paid, steady employment.  

Enterprise educators need to develop an entrepreneurial approach to teaching and learning. They need to 

create an environment that enables innovation in teacher education and teaching practice as well. Training 

of enterprise educators should also be as a core principle of a modern entrepreneurship promotion policy 

fostering not only entrepreneurship process but also creating the right tools, measures and programmes to 

enhance and develop training skills of enterprise educators:  

However, the experience of the Entrepreneurial Training for Enterprise Educators (ETEE) project partners 

suggests that there is a problem that limits the success of EE. That is, the people that have the greatest 

influence within student enterprise and entrepreneurship have limited practical entrepreneurship 

                                           
9
 Hannon (2006). Teaching pigeons to dance: sense and meaning in entrepreneurship education. Education & Training, 

Emerald Publishing Limited. 
10

 European Commission (2014). Entrepreneurship Education: a Guide for educators, available at:  
http://ec.europa.eu/DocsRoom/documents/7465 
11

 Lackeus (2015). Entrepreneurship in Education: What, Why, When, How.  Entrepreneurship 360 Background Paper, 
available here: https://www.oecd.org/cfe/leed/BGP_Entrepreneurship-in-Education.pdf  
12

 European Commission (2015) Entrepreneurship Education: A road to success, available at: 
https://ec.europa.eu/growth/content/entrepreneurship-education-road-success-0_en 
13

 Alexandria V., Parton B., Robb, A. (2014).  Entrepreneurship Education and Training Programs around the World: 
Dimensions for Success. Washington, DC: World Bank. 

“Entrepreneurship education is now a part of the higher education landscape. Its insertion, but not 

necessarily its integration, into higher education has taken place over a number of decades and for 

different reasons and as a result of a range of political, ideological, institutional and educational drivers.”  

Hannon (2006) 

“Entrepreneurship education and training encompasses a heterogeneous array of interventions, including 

formal academic education programs as well as stand-alone training programs. Both of these may aim to 

stimulate entrepreneurship as well as support individuals and enterprises already engaged in 

entrepreneurial activities.” Alexandria, Parton & Robb (2014)13. 

http://ec.europa.eu/DocsRoom/documents/7465
https://www.oecd.org/cfe/leed/BGP_Entrepreneurship-in-Education.pdf
https://ec.europa.eu/growth/content/entrepreneurship-education-road-success-0_en
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experience. Whilst it is common practice to bring in entrepreneurs and entrepreneurial experts into HEI and 

VET enterprise provision, those staff closest to students and with greatest potential to influence could bring 

added value to activities through their own entrepreneurial development and greater exposure to 

entrepreneurship practices. In response to this, the ETEE Erasmus+ Project was established in 2017 in order 

to: 

ETEE focuses on giving enterprise educators the opportunity to gain first-hand experience of the 

entrepreneurship journey and mindset. It will add to their understanding, toolkit, and appreciation of the 

challenges that their students will encounter, with the overall aim of improving the impact of their enterprise 

education work.  To achieve this, partners will design, build and test an Entrepreneurial Training Programme, 

working closely with key stakeholders, including potential beneficiaries, to achieve a needs driven solution.  

In undertaking this programme, it is intended that the participants will see their skills and competences 

increased and enhanced.  In doing so, the ETEE training aims to achieve a widespread and significant impact 

on the enterprise and entrepreneurship education offered by education providers across Europe. In turn, 

this will benefit the users of this provision, students and graduates, to become more enterprising, innovative, 

creative and employable. 

To inform the development of the ETEE training programme, partners identified and analysed examples of 

existing and previous practices of enterprise education provision. The findings of this work are presented in 

this report with a “best practice” library that explores programmes, materials and resources that already 

exist, with the aim of improving the design and delivery of enterprise and entrepreneurship provision in HEIs.  

The analysis includes a mapping of practices to the EntreComp: The Entrepreneurship Competence 

Framework14.  This has provided a structure for analysis and promoted a shared understanding of what 

features the ETEE training programme would benefit from. 

As well as showcasing examples of projects and programmes from the enterprise education environment, 

this report has two wider goals:  

                                           
14

 European Commission (2016).  EntreComp: The Entrepreneurship Competence Framework, available at: 
https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/entrecomp-entrepreneurship-
competence-framework  

“...improve and enhance enterprise and entrepreneurship provision of HEIs and other organisations so 

that it delivers more powerful impact for the end users.  

... objective is to design and develop a training programme for enterprise educators: those people who 

have the greatest influence and responsibility in the design and delivery of enterprise provision, the 

academic staff who embed enterprise in their teaching, and professional service staff who deliver extra-

curricular activities.” [ETEE Project Key Action 2 Erasmus+ Application] 

https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/entrecomp-entrepreneurship-competence-framework
https://ec.europa.eu/jrc/en/publication/eur-scientific-and-technical-research-reports/entrecomp-entrepreneurship-competence-framework


BEST PRACTICE REPORT  

8 

 

To guide and inform the ETEE training 

programme, ensuring its positive contribution to 

the ecosystem and gaining additional value 

through learning from existing content and 

approaches. 

 

To be transferable and suitable for use by other 

organisations across Europe that are looking to 

develop the skills of enterprise educators. 

This report is produced as an integral part (IO1) of the ETEE Project, supported by the Erasmus+ Programme.  

It is structured to support the programme goals, through consideration of the following key elements:  

 

 

 

 

 

 

 

 

 

 

 

First, an overview of the ETEE project is provided as the background and context for this work. 
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2 Background: ETEE Project  

London South Bank University together with Amery Brothers (UK), INOVA+ (PT), INnCREASE (PL) and Vilnius 

University (LT) developed this project to address the lack of educational training programmes for enterprise 

educators. The ETEE project will address this gap by delivering four key intellectual outputs:  

 

 

 

 

 

1. In depth research and best practice gathering in Europe 

This review will build on the research of complementary activities, resources, toolkits, projects etc. conducted 

in order to develop the ETEE project idea. 

2. Development of Entrepreneurial Training Programme Outline 

We will build on early designs and discussions to produce the coherent and complete content for the ETEE 

Programme Outline. This will show the structure, headline content and user experience for ETEE Training 

Programme 

3. Practice based Entrepreneurial Training for Enterprise Educators 

The ETEE Training Programme is targeted at being experience-led, building on learning by doing and first 

hand practical experience. This is because it is a life-like reflection of the journeys of entrepreneurs and of 

people engaging with enterprise, either through business, social enterprise or employment. The design and 

development of the Programme will keep this at its core and use it as a starting point for each component. 

The Programme will promote and support capacity for creativity and innovation, enable participants to 

incorporate EE within validated, assessed modules and courses, and develop the entrepreneurial confidence 

of participants through a challenge based approach. 

4. Research informed and relevant training 

The ETEE Trainers Pack will be clear, straightforward and directly related to the ETEE Programme itself. It will 

provide core information, additional enriched content and suggested methods for delivery in different 

situations. It will be accessible and appropriate for experienced professionals, trainers, and team members. 
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The ETEE project – Partners (Who we are) 

Project ID: No. 2017-1-UK01-KA203-036714; funded by Erasmus+ 

Duration: 01-11-2017 – 31-10-2019 

Partners:  

London South Bank University (UK), Vilnius University (Lithuania), INnCREASE (Poland), Amery Brothers (UK), 

INOVA+ (Portugal) 

 

The strength of our partnership´s diversity is to be able to provide different perspectives. London South Bank 

University is one of leading UK universities in enterprise education, while Vilnius University is well-established 

comprehensive university with strong research and studies in Lithuania.  

 

These universities are accompanied by two consultancy organisations, INnCREASE from Poland and Amery 

Brothers from UK, which offer a wide range of activities regarding entrepreneurship and business support.  

 

This partnership is enriched by an innovation consultancy from Portugal: INOVA+, which has also a strong 

expertise in training methodology. All these organisations share a wide spectrum of networks, which are very 

useful in creating additional value and momentum for ETEE. 
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3 Clarifying Terminology  

To review practice in this sector, it is important to define the area of research and explore the key language 

that surrounds this.  This is critical in shaping the methodology and ensuring clarity within results throughout 

the research process. 

Entrepreneurship and enterprise education has historically suffered from a complexity of language, e.g. QAA 

(201215; 201816), which hindered development and led to a wide variety of outcomes from enterprise and 

entrepreneurship programmes (EEUK, 2017). Therefore, it is important that this report clarifies: 

What is meant by the 

terms relating to 

“entrepreneurship 

education” 

 

The end user/audience 

for the programme, as an 

“enterprise educator” 

 

What can be understood 

by the term “best 

practice” within the 

educational context 

Drawing from key literature from across Europe, it is possible to appreciate the breadth of terms that are in 

use (such as innovation; inventor; start-up) as directly applicable to the exploration of entrepreneurship, as 

well as see the links to the wider agendas of life-long learning, citizenship and wider enterprise skills as 

defined by European Commission. This section therefore seeks to establish clear terms and boundaries for 

the work of the ETEE project, by drawing primarily on key European sources. 

3.1  Exploring the terminology: Entrepreneurship Education  

There are many and varied definitions, understanding and application of the key terms relating to enterprise 

and entrepreneurship education. This in itself has proven to be a challenge faced by both educators seeking 

to implement effective provision and for students in grasping the subject and its associated learning 

outcomes.  

Whilst alternative definitions exist, there is a common appreciation of the broad aim of Enterprise 

Education, 

                                           
15

 QAA (2012). Enterprise and entrepreneurship education: Guidance for UK higher education providers. 
http://www.qaa.ac.uk/en/Publications/Documents/enterprise-entrepreneurship-guidance.pdf 
16

 QAA Guidance (2018) Enterprise and Entrepreneurship Education Guidance for UK Higher Education Providers (2018)  
http://www.qaa.ac.uk/en/Publications/Documents/Enterprise-and-entrpreneurship-education-2018.pdf 
 

“to produce graduates with an awareness, mindset and capability to generate original ideas in response to 

identified needs, opportunities and shortfalls, and the ability to act on them, even if circumstances are 

changing and ambiguous; in short, having an idea and making it happen” QAA (2018) 

http://www.qaa.ac.uk/en/Publications/Documents/enterprise-entrepreneurship-guidance.pdf
http://www.qaa.ac.uk/en/Publications/Documents/Enterprise-and-entrpreneurship-education-2018.pdf


BEST PRACTICE REPORT  

12 

 

 

This has broad intent and has been further clarified by the UK’s Quality Assurance Agency for Higher 

Education in its Guidance for Enterprise and Entrepreneurship Education (2018)15 which states that, 

The QAA Guidance (2018) also recognises that, 

And also that, the approach taken to  

is more important that the labels assigned to them.   

To promote clarity, and for the purposes of research and reporting, ETEE has adopted the European 

Entrepreneurship Competency Framework (2016). 

The EntreComp user guide17 sees: 

                                           
17

 McCallum, Weicht, McMullan and Price (2018) “EntreComp into Action - Get inspired, make it happen: A user guide 
to the European Entrepreneurship Competence Framework” (Editors: Bacigalupo, M and O’Keefe, W), available at: 
http://publications.jrc.ec.europa.eu/repository/handle/JRC109128 

“Enterprise, entrepreneurship and employability are not new concepts within higher education, and they 

may be found in curricular, co-curricular and extracurricular activities. When enterprise and 

entrepreneurship are used together they are termed ‘entrepreneurial’. Combined, these activities are core 

to a wide reaching and rewarding education for students and for educators when developing their 

teaching and learning practices.” (2018) 

“Entrepreneurial learning often takes place within institutions without bearing the ‘label’ of enterprise or 

entrepreneurship, and can often be referred to, for example, as ‘innovative thinking’ or ‘design thinking’ 

when the goal is to create value by solving a problem or identifying new opportunities.” (2018) 

“learning and collaboration and the resulting behaviours, attributes and competencies that are 

developed” 

EntreComp Definition of Entrepreneurship 

‘Entrepreneurship is when you act upon opportunities and ideas and transform them into value for others.  

The value that is created can be financial, cultural, or social.’ 

 

Source: EntreComp: European Entrepreneurship Competency Framework (2016); EntreComp into Action, 

(2018) citing, Danish Foundation for Entrepreneurship Young Enterprise (2012). 

“Entrepreneurship as a competence is defined as the capacity to act upon opportunities and ideas to 

create value for others. The value that is created can be commercial, cultural or social. This is about being 

entrepreneurial in any situation: from school curriculum to innovating in the workplace, from community 

initiatives to applied learning at university. In the context of the EntreComp framework, entrepreneurship 

competence is regarded both as an individual and collective capacity.” (2018) 

http://publications.jrc.ec.europa.eu/repository/handle/JRC109128
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ETEE embraces the EntreComp inclusive and “value” based concept of enterprise/entrepreneurship and has 

been recommended “to be taken as a reference de facto by any initiative which aims to foster 

entrepreneurial learning” (2018). 

ETEE partners adopted EntreComp as the underpinning framework to support a rigorous approach to the 

development and successful delivery of project outputs.  This framework will: 

Provide a rationale for 

decisions and ETEE 

project activities, 

academic rigour to 

project outputs and 

underpin our approach 

 

Support and guide our 

understanding of activity 

in the sector, by 

mapping/developing 

understanding within a 

clear framework and to 

appreciate and classifying 

best practice 

 

Underpin our outputs, 

ensuring clarity of 

approach and providing 

quality assurance to our 

activities 

EntreComp identifies the competences that make someone entrepreneurial. The EntreComp wheel (see 

Klaida! Nerastas nuorodos šaltinis.) offers an overview of the different yet interconnected competences. 

These competences are designed to help think about the entrepreneurial skills and attitudes needed for 

work – in different sectors and organisations, for an employer or as an entrepreneur.  At its very simplest 

level, EntreComp is made up of 3 competence areas: Ideas and Opportunities, Resources, and Into Action. 

Each area contains 5 competences, and together these make up the 15 competences that individuals use to 

discover and act upon opportunities and ideas. 

Since its launch in 2016, and increasingly widespread adoption across Europe, it is clear that:  

The framework is a 

flexible source of 

inspiration, to be used or 

adapted to support 

different contexts 

 

It is a comprehensive and 

fine-grained framework 

that is flexible and 

adaptable, and free for 

use  

 

EntreComp is a rigorous 

framework based on 

research and built upon a 

pan-European consensus  
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Figure 1: EntreComp Framework Overview 

 

The EntreComp framework can be seen as a simple starting point to understand and interpret what is meant 

by the entrepreneurship competence. It is relevant to a range of stakeholders operating in formal education, 

at any level including vocational education and training (VET), those working with young people and non-

formal education and for those involved in entrepreneurial development linked to the workplace.  
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EntreComp has also been adopted within the new national QAA Guidance for UK Higher Education 

Providers18, and therefore this report also recognises the following definitions (see table below):  

 

                                           
18

 QAA Guidance (2018) Enterprise and Entrepreneurship Education Guidance for UK Higher Education Providers (2018)  
http://www.qaa.ac.uk/en/Publications/Documents/Enterprise-and-entrpreneurship-education-2018.pdf 

What are EntreComp Competences? 

EntreComp is a comprehensive, flexible and multi-purpose reference framework designed to help you 

understand what is meant by entrepreneurship as a competence and be able to use this in your work. It is 

intended to support and inspire actions that will improve the entrepreneurial capacity of European citizens 

and organisations. It was launched in 2016 as part of the New Skills Agenda for Europe. 

 

It creates a shared understanding of the knowledge, skills and attitudes that make up what it means to be 

entrepreneurial – discovering and acting upon opportunities and ideas, and transforming them into financial, 

cultural, or social value for others. 

 

EntreComp identifies the competences that make individuals entrepreneurial, so that these can be 

understood and used to support entrepreneurial learning in different settings such as civil society, companies, 

education, youth work, community, start-up and amongst citizens. 

 

At its very simplest level, it is made up of three areas with five competences each, equating to 15 

competences that individuals use to discover and act upon opportunities and ideas. 

 

The three areas are: Ideas and Opportunities, Resources, and Into Action. 

 

Each of the areas is made up of 5 competences, which, together, constitute the building blocks of 

entrepreneurship as a competence. The framework develops the 15 competences along an 8-level 

progression model and proposes a comprehensive list of 442 learning outcomes. The framework can be used 

as a basis for the development of curricula and learning activities fostering entrepreneurship as a 

competence. It can also be used for the definition of parameters to assess learners’ and citizens’ 

entrepreneurial competences. 

http://www.qaa.ac.uk/en/Publications/Documents/Enterprise-and-entrpreneurship-education-2018.pdf
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By clarifying the definitions in this report, the intention is to be able to develop a programme that will 

support educators to adopt entrepreneurial types of learning to identify new opportunities, implement new 

practices and evaluate existing practice.   

3.2 Understanding and defining “Enterprise Educators” 

Those who work to create entrepreneurial outcomes in others come can be termed “enterprise educators”.  

However, there is also confusion around the language as those working in this sector come from a variety of 

backgrounds and operate within a multitude of organisational structures that places them within different 

educational functional areas. This means that staff working to support entrepreneurship education can be 

found within careers departments, faculty (teaching staff) and as academic support or associated staff.  This 

complexity has resulted in the UK national network “Enterprise Educators UK” (EEUK) making a statement to 

Adopted Definitions 

Enterprise The generation and application of ideas, which are set within practical 

situations during a project or undertaking. This is a generic concept that can 

be applied across all areas of education and professional life. It combines 

creativity, originality, initiative, idea generation, design thinking, adaptability 

and reflexivity with problem identification, problem solving, innovation, 

expression, communication and practical action. 

Entrepreneurship 

Education 

The application of enterprise behaviours, attributes and competencies into 

the creation of cultural, social or economic value. This can, but does not 

exclusively, lead to venture creation. Entrepreneurship applies to both 

individuals and groups (teams or organisations), and it refers to value 

creation in the private, public and third sectors, and in any hybrid 

combination of the three. All forms of entrepreneurship are embraced... 

Entrepreneurship Education is the realisation of ideas, through an enhanced 

understanding and application of business processes within the legal and 

ethical constraints that are found in the context of their chosen venture. 

Entrepreneurial 

Education  

 

It is used here as a ‘catch all’ term that encompasses both Enterprise and 

Entrepreneurship, and may be used when discussing the combination of 

both. The QAA 2018 recognises that many new international education and 

similar initiatives are under development, and they employ this term in this 

context. 

Source: QAA Guidance for Enterprise and Entrepreneurship Education In Higher Education (2018) 
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include this variety of staff who may consider themselves as delivering enterprise and/or entrepreneurship.  

Within the UK, the National Occupational Standard19 defines the role as:  

 

However, unlike the UK national occupational standard (IOEE) definition, EEUK does not recognise an 

educator as necessarily delivering outcomes that support both enterprise AND entrepreneurship. EEUK 

recognises that educators may prefer to define themselves as being either an entrepreneurship or 

enterprise educator and seeks a more inclusive approach. 

 

 

In accepting that staff may prefer the use of one term above another, EEUK recognises the breath of 

backgrounds and experience of those working to support entrepreneurial outcomes in others and builds 

upon the wide-ranging roles, responsibilities and attributes of an Enterprise Educator are described within 

QAA (2018) Guidance for Higher Education (page 11). 

 

                                           
19

 National Occupational Standard for Enterprise Educators (2016), IOEE definition, available at:  
http://ioee.uk/national-enterprise-standards/ 
20

 EEUK (2018) https://www.enterprise.ac.uk/ 

“An enterprise and entrepreneurship educator can be defined as someone who works to “to develop and 

deliver effective enterprise and entrepreneurship education that adds value to the journey of the learner” 

(page 22)     

What is an Enterprise Educator? 

EEUK uses “enterprise educator” as the umbrella term for all those staff who is working within a variety of 

key roles in support of entrepreneurial outcomes in learners. EEUK understands the breadth of role and 

requirements asked of its members and those working in the sector, recognising that an enterprise educator 

typically: 

 Has developed expertise from a variety of academic and/or professional backgrounds that form their 

routes to appointment (through a wide range of professions/specialisms and academic 

subject/disciplines including careers; business start-up; industry etc.) 

 Works within a diverse and complex landscape (such as working across Education and Business; 

within communities and/or designated economic areas; in developing entrepreneurship eco-systems; 

with a wide range of diverse stakeholders; to create culture change at institutional, regional or 

national level) 

 Draws upon a broad, and often bespoke, skill set to deliver enterprise and entrepreneurship 

education effectively. 

 

Source: EEUK (2018)20 

http://ioee.uk/national-enterprise-standards/
https://www.enterprise.ac.uk/
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There is also slight difference among terms: enterprise education and entrepreneurship training.  ETEE has 

chosen to use the broadest of these two concepts “enterprise education” to address issues related to 

entrepreneurial mindset within and outside HEIs, VETs and other enterprise support organisations in order 

to enhance skills of enterprise educators. In Entrepreneurship Education: a Guide for educators by European 

Commission:  

 

It can be noted that enterprise educators are subject to high professionalism requirements related to the 

scope of entrepreneurship, innovation adaptation and sustainability issues. 

The know-how of enterprise educators that have personally experienced the entrepreneurship process, 

from idea to developed products, is a useful addition to theoretical entrepreneurship knowledge. The role of 

an entrepreneurship trainer is highly linked with the quality and culture of entrepreneurship growing as well. 

The trainer, as a person supporting the learning processes of a student, plays an important role in motivating 

students to develop their own entrepreneurial attitudes while enhancing their professional skills step by 

step. Moreover, the experienced trainer encourages students to explore social, innovative and sustainable 

development ideas.  

 

Following our understanding of national practice (particularly drawn from EEUK) and key European 

guidance, ETEE has specifically designed this activity to meet the needs of those who design or deliver 

Enterprise Education. Therefore, the recognised target groups are: 

Higher Education 

Institution (HEI) staff 

working outside or 

alongside the 

curriculum in 

enterprise/careers 

departments 

 HEI academic staff 

developing and 

delivering Enterprise 

Education in the 

curriculum 

 Staff at enterprise 

support organisations 

(e.g. incubators, 

delivery partners) 

 Staff developing and 

delivering EE in 

Vocational Education 

and Training (VET) 

institutions 

 

                                           
21

 European Commission (2014). Entrepreneurship Education: a Guide for educators, available at:  
http://ec.europa.eu/DocsRoom/documents/7465 
22

 European Commission (2014). Entrepreneurship Education: a Guide for educators, available at:  
http://ec.europa.eu/DocsRoom/documents/7465 

“An entrepreneurial teacher is more of a coach than someone who lectures. They support the individual 

learning processes of students and the development of personal competences [...]. Teachers cannot teach 

how to be entrepreneurial without themselves being entrepreneurial”, European Commission (2014)21. 

“Entrepreneurship education is more than preparation on how to run a business. It is about how to 

develop the entrepreneurial attitudes, skills and knowledge which, in short, should enable a student to 

‘turn ideas into action”, European Commission (2014)22 

http://ec.europa.eu/DocsRoom/documents/7465
http://ec.europa.eu/DocsRoom/documents/7465
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3.3 Understanding the Terminology: “Best Practices” 

The idea of identifying one approach to staff development or teaching as the “best practice” is a complex 

one for researchers, and those working with staff or students.  Because of the variety across educators, 

students, topics and contexts, there is no one teaching method that can be classified as the absolute “best”.  

Learning is identified as an individual process within which, one approach cannot be categorised as the 

“best”.  However, this term persists within education, as many techniques have become “tried and tested” 

within a wide range of contexts and/or receive good impact/evaluation outcomes when used. Therefore, the 

term has become well used in common parlance, despite being imprecise academically or within research.  

In seeking to promote good practice in the development of ETEE, partners recognise that the use of the term 

“best practice” in establishing quality within staff development or teaching can be problematic.  For 

example, practice has been identified as best practice in a particular context and time, may not be 

appropriate or equally successful in a different context. As such, a key question when we have explored the 

practices described in the case studies is “will it work here” and understanding the constraints that surround 

adaption.  This has been key in the development of the thematic analysis and understanding of the lessons 

learnt by those delivering the programmes. 

Therefore, ETEE recognises that “best practices” are defined as a method or technique that has been 

generally accepted as practices that are deemed to be either “tried or tested” or “superior to any 

alternatives”. It is used within this report as a short-hand, if not as an exact term, to describe approaches 

that produce results that are superior to those achieved by other means or because it has become a 

standard way of doing things (“tried and tested” methods). This language, whilst imprecise, is well 

understood by those who developed programmes and resources and has remained core language within this 

report, despite the acknowledged problems outlined above. 
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4 Research Method 

Subsequent to the clarification of language and boundaries of the ETEE programme, the research approach 

enabled all partners to work consistently in sourcing reputable secondary research content and undertake 

quality primary research. This approach was designed incorporating a multiplicity of techniques to draw 

together formal and informal understanding to develop focused research as presented below. 

4.1 Secondary Research 

Initially the work involved a wide search of possible programmes and resources that might be appropriate 

deeper exploration. Key sources (such as, EntreComp Into Action, 201823) provided a rich source of 

materials, and professional networks were exploited to determine sources of staff development and support 

that enterprise educators have drawn upon.  This was also supported by the European wide programmes, 

such as 3EP and Coneeect (see below) which had been specifically developed and accessed across Europe by 

a large number of enterprise educators over several years. 

Potential case studies were identified and explored further in the primary research phase.  Deeper research, 

using material within the public domain, provided initial thumbnail sketches of each project/resource and 

also helped to identify potential research subjects (organiser; programme lead; responsible body/agency). 

4.2 Primary Research  

Before undertaking the primary research, it was agreed that the nature of these interviews, whilst not 

confidential in nature, required a degree of anonymity to allow for the “lessons to be learnt” from each 

programme. Therefore, this report acknowledges the support and openness of the contributors (see Section 

9: Acknowledgements and Thanks). This level of confidentiality afforded each interviewee the security 

needed to be open and frank when discussing key aspects of their learning. 

This topic guide was broad in nature to accommodate the breadth of project/programme/resources being 

explored and to allow project insights to emerge through discussion and the development of report. It was 

based upon a variety of approaches used across the sector to evaluate the impact of similar programmes 

and trialled amongst the partners for use. 

Use of this topic guide was supported by ETEE partner guidance and issued to all project partners to support 

the process and ensure consistency throughout.  

                                           
23

 McCallum, Weicht, McMullan and Price (2018) “EntreComp into Action - Get inspired, make it happen: A user guide 
to the European Entrepreneurship Competence Framework” (Editors: Bacigalupo, M and O’Keefe, W), available at: 
http://publications.jrc.ec.europa.eu/repository/handle/JRC109128 

http://publications.jrc.ec.europa.eu/repository/handle/JRC109128


BEST PRACTICE REPORT  

21 

 

4.3 Analysis Stage 

Analysis was undertaken to create two outputs for this report: 

Mapping against EntreComp Outputs  
Overview/vignettes of each programme, serving as a 

case record and providing a thumbnail overview 

 

These are detailed below, before being presented within an overview (research stages) table. 

 EntreComp Mapping 4.3.1

The EntreComp Mapping process was undertaken against the 15 levels of competence identified within the 

European Entrepreneurship Competence Framework (2018). The approach taken echoed that of the most 

recent EntreComp publication “EntreComp in Action”, to maintain consistency of classification within the 

sector. 

The 2018 mapping of activities within the EntreComp user guide is underpinned by three phases. The first 

phase was to establish which of the three main competences was core to the activity. The three main areas 

of competence identified within EntreComp are: 

Ideas and Opportunities  Resources  Into Action 

These competences areas are broad, but it is possible to use this approach to identify key focus and specific 

specialisms. In addition, the user guide (2018) then explored activities, programmes and resources which 

were mapped against 5 goals. These are to: 

Mobilise interest 

in 

entrepreneurship 

and inspire 

action 

 Create value by 

adapting the 

framework to 

specific 

contexts 

 Appraise & 

assess levels of 

entrepreneurship 

competence 

 Implement 

entrepreneurial 

ideas and 

projects 

 Recognise 

entrepreneurship 

skills 
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Three EntreComp domains were also established as the key stakeholder groups.  Whilst the ETEE project has 

a clearly defined target audience, it is helpful to a) explore the sector for inspirational approaches and b) 

complete the mapping method in full. These domains are described as: 

 

 

 

 

 

 

  

Formal Education & Training 

This includes anyone interested in formal education at any level including VET - teacher, trainer, curriculum 

designer, qualification provider, quality assurance body, student, education leader or policy maker. 

Non Formal Learning & Inclusion 

This includes anyone working in youth and non-formal education such as youth worker, educator and 

employees in a third sector organisation, inclusion specialist, training provider, coach or mentor, learner in 

non-formal education or involved in community-inclusion and citizenship-related policy. 

Employment & Enterprise 

This includes anyone involved in entrepreneurial development linked to the workplace such as recruiter, 

employer, Human Resources specialist, social enterprise, third sector organisation, trainer, mentor, 

professional network, employee, freelancer, entrepreneur, or involved in start-ups, growing businesses and 

learning organisations including the policy perspective. 
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 Case Studies:  4.3.2

The information gathered from both primary and secondary data has been presented within this report as 

“vignette” case studies on each of the programmes/resources selected from the initial classification 

(research phase). 

Each of these is presented in a standardised format, creating a “report card” or vignette case on each 

selected programme, identifying the following key elements for each: 

 

Having determined that the interview script would remain not be published, a thematic analysis of the 

outputs, benefits and lessons learnt was also undertaken in order to draw out the essential learning required 

to support ETEE outputs. This analysis drew upon the areas identified within the topic guide to look for “best 

practice” as identified by the led/interviewee, within the context they were working within during delivery. 

An overview of this approach is summarised in the table overleaf.  This is provided to show a clear method 

of phased working which was undertaken across the ETEE partners, in order to create a deeper 

understanding of the sector and its practices, as well inform the next stage through clarification and 

reflection.  

It is also designed to show that the findings of this report now serve as the basis of the wider ETEE 

programme and this research will “feed forward” by informing the development of the ETEE learning 

programme for enterprise educators which will be piloted in the UK and Lithuania in 2019. 

Case study Summary components 

Heading Heading 

Title Project name 

Website  www link 

Delivered by: Agency; body; organisations etc. 

Main idea:  Content 

Target groups:  Definition of enterprise educator (details) 

Time consumption:  Commitment of delegate/participant 

Methods used:  Online/residential/blended learning 

Insight:  Direct quote from key stakeholder or other key elements (shared with 

permission) 

Commentary:  Further comment 



 

 

 
 

Research Stages 

 

Understanding the landscape  

• Identification of key policies and practices supporting enterprise and entrepreneurship education in EU, through 
partner discussion and review of existing documents and online materials to generate an understanding of the current 
landscape and key learnings from earlier work undertaken in the field. These included key documentation that has 
shaped European practice such as Oslo Report (2006) through to the most recent EntreComp: The European 
Entrepreneurship Competence Framework, 2016; EntreComp into Action User Guide, 2018. 

Exploring Options   

• Selection of enterprise and entrepreneurship education examples that focussed on supporting educators, by drawing 
from findings from the above activities and wider searches for exemplar practices from the partners extensive 
networks of educators and practitioners across EU, to select examples of enterprise and entrepreneurship educator 
development and support practices, both existing and completed, organisational and project led, and in different 
countries with different partners. 

Developing the Method 

• Building a collective and more detailed understanding of practices, by agreeing a consistent approach to gathering 
information, and producing a topic guide, to underpin data gathering activities:   
- Developing a template for partners to capture and present information gathered in a consistent way.  
- Gathering information through secondary/desk research to capture publicly available detail into template. 

Primary Research  • Conducting semi-structured telephone interviews with project leads to check understanding, confirm accuracy of 
information, the current position, fill any gaps and capture comments and reflections on impact 

Mapping to Entrecomp •Mapping the 13 examples against EntreComp using the method within the EntreComp into Action Guide (2018). 

Thematic Analysis •Analysing findings from case studies to identify common themes and good practices relevant to ETEE, by examining the 
components and features of the different project activities and drawing out strengths and key success factors. 

External Review  
•Undertaking an external review exercise, by inviting external colleagues to review and provide feedback on the report 

(Draft Version) to provide expert perspectives.  External experts have been identified and agreed by all partners and 
include academics, enterprise education practitioners and entrepreneurs. 

Reporting & Guiding Principles •Reflecting the findings and feedback from the review exercise to create guiding principles for future work 



 

 

 
 

5 Findings: Case Studies 

This section of the report presents the number of case studies that have been identified as providing 

effective and quality interventions for enterprise and entrepreneurship educators.   

The case study examples are drawn from across Europe. They are cross-sectoral, not only from Higher 

Education but also from start-up environments and supporting organizations. Some are current, others have 

concluded, and combined they provide access to a wealth of resources and training materials. The following 

examples are the projects and initiatives that helped us to learn more about enterprise education and in 

form the ETEE programme for enterprise educators.  

It is hoped that they can inform our readers as well. These findings will contribute to ETEE project 

implementation, impact and dissemination. 

Case studies presented below:  
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EMBEDDING ENTREPRENEURSHIP EDUCATION PROJECT 

Website https://eee-project.eu, http://www.eee-platform.eu    

Delivered by Univations GmbH (Germany), MCI Management Center Innsbruck The Entrepreneurial 

School® (Austria), University of Szeged (Hungary), Canice Consulting Limited (CCL) (The United 

Kingdom), The University Industry Innovation Network’s (UIIN) (The Netherlands), La Trobe 

University (Australia). 

Main idea EEE has three outputs: i) EEE Regional Alliance Road-Map; ii) EEE Teaching Toolkit; iii) EEE 

Promotion Campaign Strategy.  

The Teaching Toolkit24 consists of 23 modules, these can be combined in different ways to 

create new and extend existing academic courses. The modules focus on entrepreneurship 

education and introduce different aspects of both theoretical and practical entrepreneurial 

knowledge to support innovative thinking and start-ups.  

The aim of this entrepreneurship teaching program is the development, testing and 

comparison of innovative teaching methodologies in order to widen the knowledge and 

improve the skills of graduates and academic staff. The toolkit seeks to promote the 

involvement of the business sector in educational programs at HEIs and aims to support the 

creation of further student entrepreneurship initiatives in Europe. 

A modular approach has been selected as it does not only support the design of curriculum 

and the development of new academic courses, but gives the opportunity to extend existing 

lectures, courses, etc., by adding and connecting them with specific, single and individually-

chosen modules presented in the toolkit. 

Target groups The toolkit primarily addresses university educators and curriculum designers. However, 

these may come from different backgrounds, independently of their skills and knowledge 

base in management, business or entrepreneurship. By applying modules from the EEE 

teaching toolkit, students from different fields, as well as other individuals interested in the 

topic of entrepreneurship, start-ups, or inventors can be trained in to acquire or improve 

entrepreneurial competences. 

Time 

consumption 

Depending on chosen module, flexible. There are 23 combinable modules that can be chosen 

according to the needs of a user. 

Methods used i) Online platform; ii) Courses (23 combinable modules) 

Insight “Don’t design the whole course but create modules in order to allow people to pick what they 

might need. Our goal was to create a heterogeneous set of modules that will embrace various 

skills and various steps in the enterprise creation. We feel that it is needed to demonstrate 

that entrepreneurship education is not just about ideas and teaching about them but also 

about actual implementation”. Prof. dr. Bernd Ebersberger from Management Center 

Innsbruck, whose team (Desiree Wieser, Christine Pirhofer) was primarily responsible for the 

development of the Teaching Toolkit within the EEE project consortia. 

Programme 

strengths 

EEE has developed flexible modules for enterprise educators that are easy to use. These 

modules are self-explanatory and could be chosen according to the needs of an educator. 

 

                                           
24 Ebersberger B., Pirhofer C., Wieser D. (2018) Teaching Toolkit for Entrepreneurship Education 

https://eee-project.eu/
http://www.eee-platform.eu/
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THE ENTREPRENEURSHIP EDUCATORS FORUM (EEF) 

Website  http://www.eef.io/#home  

Delivered by The Entrepreneurship Educators Forum (Worldwide, but initiated by Massachusetts Institute 

of Technology, The United States of America) 

Main idea The Entrepreneurship Educators’ Forum is an open-source, online platform to benefit 

entrepreneurship educators. The goal of this initiative is to build a community that shares 

information and best practices, integrates them into their program or courses and improves 

on them through open discussion and a crowd sourced collection and ranking system of 

featured materials. The EEF uses a series of webinars for material sourcing and presentation. 

The entrepreneurial process and the relevant skills that aim to teach are divided into three 

main stages: Nucleation, Product Definition and Venture Development. Under each of these 

stages, there are specific areas of knowledge that it refers to as “tiles” in the learning path. 

Each webinar focuses on a specific “tile” as it moves through the three stages, featuring 

speakers considered leaders on the topic, followed by discussion. 

Target groups This online platform is dedicated to anyone who needs to improve entrepreneurial skills, 

regardless of the level of learner's knowledge. The mentors of the online platform can initiate 

new topics due to the community's interest and its importance to the overall design of 

entrepreneurship education programs. 

Time 

consumption 

There is no exact duration of the training. The participant watches different videos regarding 

different topics. The topics are arranged according to the aforementioned “tiles”. 

Methods used i) Webinars; ii) Video reports; iii) Speaker’s presentations and other materials; iv) 

Customization of the training programmes 

Insight “I wanted to reach the outcome, which is a community curating shared knowledge. The 

community and network is of paramount importance in order to create a sustainable open 

source enterprise education platform” Prof. Bill Aulet, the main initiator of EEF and the 

Managing Director of the Martin Trust Center for MIT Entrepreneurship at MIT and Professor 

of the Practice at the MIT Sloan School of Management and MIT Sloan Executive Education. 

Programme 

strengths 

EEF’s ambition was to create a worldwide network of knowledge that could be used freely 

and without any limits. The programme should cover different topics by different tutors 

forming a wholesome journey of entrepreneurship. 
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TEACHER ENTREPRENEUR 

Website http://www.clubedeoportunidades.com/professor-empreendedor.html   

Delivered by Clube de Oportunidades 

Main idea Teacher Entrepreneurs aims to support teachers, undergraduate students and retired 

teachers to develop entrepreneurial skills based on their current experience and expertise, 

through three different modalities including documents, videos, exercises, interaction with 

other entrepreneurs and support from a tutor. The guiding can go up to 90 days with the main 

objective of developing a training course adapted to each participant’s background and 

current experience, as well as future intentions.   

This course is dedicated to professors or students who to learn about: 

• Theories, mechanisms and organization of the business world;  

• How to legalize a business; 

• Promotion and selling methods for products or services;  

• How to develop a business plan; 

• How to develop a personal and professional development plan.   

After the end of every activity within the course, the trainees receive a certificate of 

completion. 

Target groups Teachers and students 

Time 

consumption 

The usage of the online tools doesn’t have a timeframe, but the mentoring is only possible for 

six months. Since the training is focused on the individual needs, there is a limited number of 

registrations: 150 at a time. 

Methods used The course is fully online and includes online books, videos, exercises and mentoring for each 

applicant adapted to their needs. An e-book, “Teacher Entrepreneur” forms the basis for the 

entire course; Business Model Canvas to help develop a business plan; Financial Education 

module. These materials are available online and consulted according to the needs. Once one 

is registered in the course, the participant gets an access link to gain entry into the community 

which makes available many videos, exercises and complementary material to support the 

training. Materials can be downloaded or accessed online. Teacher Entrepreneur includes 

extra exercises, not mandatory, as an additional support tool to develop competences.    

It includes a mentoring component: the training focused on individual needs. Although the 

contests available are equal for everyone, the fact that a mentor accompanies the 

participants is very positive to adapt the theory to their real challenges. It’s fully online so it 

can reach the Portuguese speaking countries audience, worldwide.   

Even though it doesn’t include a real practical content, the mentoring is able to help in some 

real-world needs, especially for those who want to create their own business and if they do it 

while they are under the mentoring approach. 

Programme 

strengths 

It’s fully online and offers the possibility not only for self-online training but also for 

mentoring, responding to the personal needs of each participant instead of being a traditional 

teaching of general concepts.   

 

 

http://www.clubedeoportunidades.com/professor-empreendedor.html


BEST PRACTICE REPORT  

29 

 

THE ENTREPRENEURIAL SCHOOL 

Website  http://entrepreneurialschool.eu  

Delivered by The Entrepreneurial School (TES), one of the largest entrepreneurship education initiatives in 

Europe, co-funded by the European Commission through the Competitiveness and Innovation 

Programme (CIP). Partners: University of Warwick (UK); Junior Achievement Slovensko (SK); 

Lappeenranta University of Technology (FI); Junior Achievement Italia (IT); University College 

Copenhagen (DK); Fundacja Mlodziezowej Przedsiebiorczosci (PL); Ungt Entreprenørskap 

(NO); Junior Achievement Portugal (PT). 

Main idea The materials are designed for different age levels, from primary to upper secondary, 

including vocational schools. They cover various subjects (e.g. from science, technology, 

engineering and math to language, arts and history), address the most common teaching 

issues (e.g. assessment and evaluation, teaching techniques/methods, equal 

opportunities/inclusion, etc.) and promote a wide range of learning outcomes related to the 

entrepreneurial learning (e.g. creativity, leadership, business and innovation skills, etc.). The 

intent of the Virtual Guide is to make it easy for teachers to apply entrepreneurial learning in 

any subject area and for any age group. Everybody can access the materials - using the 

searching criteria available in the public part of the website. Furthermore, everyone can 

contribute to the improvement of the Virtual Guide, for instance by sharing a good practice or 

reviewing a tool. The Virtual Guide is a practical and useful tool for teachers who want to 

mainstream entrepreneurial education in teaching methods and learning processes they set 

up in classroom every day. 

Target groups Enterprise educators – Teachers 

Time 

consumption 

The guide contains more than 100 tools and methods to support entrepreneurial teaching and 

learning, good practices and framework documents from 85 different schools in 10 countries. 

It also includes self-assessment and review tools for teachers and schools who want to assess 

how much entrepreneurial their learning process are and to review their progress on a regular 

basis. 

In the frame of the project, teachers have been trained through national focus groups, but 

now the guide is free to use in the project website.  

The materials available are very extensive: it is not conceivable for a single person to see it all. 

The intent is to let a wide range of tools available, and the teachers can select what they want 

to explore, according to the time they can dedicate to this learning. 

Methods used Virtual Guide 

Programme 

strengths 

• All materials are available in Digital Format; 

• The range of tools offered by the guide is very wide, so teachers can select which 

modules they are more interested in exploring; 

• In the frame of the project, face-to-face trainings have been organised for a large 

number of teachers. This way, they can spread the word about the guide and encourage 

colleagues to use it; 

• The entrepreneurial component is at the heart of every tool developed; 

• The guide can be self-improved by teachers, which contributes to its sustainability and 

constant improvement. 

http://entrepreneurialschool.eu/
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DIGITAL ENTREPRENEURSHIP FOR PROFESSORS 

Website https://www.udemy.com/empreendedorismo-digital   

Delivered by This course was developed by Brazilian professor Leila Adriano Ostoyke, who has been 

focusing on digital entrepreneurship training. This course is available online, in Portuguese. 

Main idea Digital entrepreneurship was perceived as a new career possibility for education professionals 

and professionals from non-academic backgrounds with an interest in teaching and sharing 

their knowledge on the internet. Digital Entrepreneurship for Professors was developed for 

teachers who want to continue to teach but want to change the way it is delivered for 

students. Hence, this course is dedicated to teachers who want to move their practice to an 

online method instead of only physical and make a profitable business of it. Without the need 

to teach in a concrete space, teachers can share their knowledge to a bigger audience and be 

in contact with them, while they receive feedback and improve their classes. If teachers want 

to improve their digital skills and turn them into a new business, this course is the tool they 

are looking for.       

This course aims to help individuals to:  

• Learn the digital entrepreneurship dynamics; 

• Learn about different business models; 

• Learn how to transform knowledge into a source of income; 

• Visualize the possibilities of teaching at distance;  

• Create a network for sharing and help between professors that are also 

entrepreneurs.   

Target groups Professors, students 

Time 

consumption 

This training is divided into modules that, in total, include 5 hours of videos and 10 articles. 

The trainee can read the articles and watch the videos as he/she wishes: there is not a specific 

timeframe for that. The certification of completion is only available when all modules are 

completed.       

Methods used The Digital Entrepreneurship for Professors training course is delivered by online videos 

(webinars) and complemented with articles to read. Once one pays for the course, an 

individual has full access to its content. The online videos are divided in the following 8 

modules:  

1. How to start; 2. What is Entrepreneurship?; 3. Digital Entrepreneur Professor; 4. Your 

website and its structure; 5. Business models for distance teaching; 6. Business model Canvas; 

7. A plus; 8. Question and answers.  

The trainee can watch the videos and read the articles as many times as he/she wants, even 

after the conclusion of the course. 

Programme 

strengths 

Focus on a topical theme - digital entrepreneurship, and the adaptation of traditional teaching 

methods into a more modern approach. Course is fully online so it can reach the Portuguese 

speaking audience, worldwide. 

  

https://www.udemy.com/empreendedorismo-digital
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ENTREPRENEURS 7X21 

Website  http://e7x21.eu   

Delivered by The Center for promoting lifelong learning (Romania) 

Main idea The fundamental aim of Entrepreneurs 7x21 was to focus on two aspects: the methodology 

used to achieve the development of entrepreneurial skills, as well as the content being made 

available to them to stimulate the process of learning.  

In terms of methodology, the goal was to create a tool available online to everyone that 

allows the entrepreneurs to access specific training activities. Learning was achieved through 

a practical route - it was entrepreneur who acquired the knowledge through this tool. The 

training focused on the development of 7 the most important skills of an entrepreneur. To 

achieve this, they joined training activities with examples of real entrepreneurs, showcasing 

some skills which made them successful.  The project reached in total 280 entrepreneurs, 

interested in developing and improving their skills. Entrepreneur 7x21 planned to develop 7 

key competences for the entrepreneurial future through a series of training programs, called 

“pills entrepreneurship” and also acquired basic and transversal skills using innovative 

methods and increased the training of future entrepreneurs through a number of adapted 

training programs and through a good practice guide with 21 real stories of success. It 

provided the development of information technology and knowledge and produced "open 

educational resources" in various European languages. In terms of content, it was the training 

that focused on experiences and “soft skills”. Significant emphasis was put on highlighting the 

importance of “soft skills” such as self-confidence, leadership, communication, reflection and 

control, achievement, orientation, assumption of risk, or commercial guide. 

Target groups Young entrepreneurs. 

Time 

consumption 

The online course covering 7 modules. 

Methods used i) Online materials; ii) PowerPoint presentations; iii) Meetings. 

Insight The main feedback from most of the participants was that the modules helped them to 

increase their knowledge. They started being more motivated and eager to become 

entrepreneurs. 

Programme 

strengths 

All materials are available online and the strong emphasis is put on developing the practical 

skills of an entrepreneur. Also, the programme is focused on 7 key skills of successful 

entrepreneurs. It contains an inspiration part which tells motivating stories of success. 
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MENTEE 

Website http://www.mentee-project.eu/   

Delivered by INnCREASE (Poland) 

Main idea Trainers and experienced entrepreneurs from in Greece, Italy, Poland, and Portugal were 

trained to become active mentors, and prepared to use the MENTEE Mentoring Circles 

methodology during face-to-face mentoring offered to aspiring and young entrepreneurs. 

MENTEE provided also an online platform, reaching out to wider audiences for further 

learning and networking opportunities. The ‘wanna-be’ entrepreneurs had a chance to benefit 

from a network of experienced mentors and peers who could share practical knowledge and 

new ideas. In addition, online learning tools delivered on the platform helped to develop 

additional competences considered revenant for new entrepreneurs. 

Following the methodology of Mentoring Circles, each group consisted of 5-10 mentees (new, 

potential and aspiring entrepreneurs) who were (thinking of) starting up in business or were 

open to considering running a business as a career option.  

MENTEE aimed to support aspiring and new entrepreneurs across Europe, providing them 

with practical entrepreneurial experiences and know-how, together with entrepreneurial 

models to follow, inspiration, and informal competences that could be ensured by the 

constant connection with experienced entrepreneurs as mentors. Mentee created a network 

where new entrepreneurs could find reliable partners for their business to grow stronger, as 

well as receive updated information on opportunities for start-ups around Europe and on 

further learning experiences. Through the project's portal, the project aimed to provide all 

potential entrepreneurs with a support community of other entrepreneurs (potential, young, 

experienced) who could share ideas and advice. Moreover, the project trained and supported 

mentors and trainers to use the MENTEE Mentoring Circles methodology while working with 

young entrepreneurs. 

Target groups Young (aspiring) entrepreneurs as well as mentors working with young entrepreneurs. 

Time 

consumption 

Mentoring 3 sessions of 2,5 h + assignments before/after each session 

Methods used i) Mentoring sessions; ii) Online materials; iii) Networking platform. 

Insight “(…) I wanted to set up my own business. I had a lot of ideas on my mind and here the 

meetings of MENTEE in a group helped me a lot with to organise my thoughts, all projects and 

dreams. As for the MENTEE Platform still these days it helps me to develop various skills that 

are necessary for the entrepreneur to run his or her business. One of ideas I have developed 

during Mentoring Sessions is currently being implemented. I believe it will be successful and I 

am very grateful and I recommend MENTEE for every young entrepreneur.” Anna Różyk 

(Trainee) 

Programme 

strengths 

i) Face-to-face mentoring sessions which give opportunity to discuss, motivate and get 

feedback and stay inspired; ii) Online platform is a great chance to exchange ideas and 

networking on both local and international level; iii) Support from experienced entrepreneurs 

provides student-master relationship which enhances chances for creating successful 

enterprise and learn from other’s mistakes Blended learning schema of learning gives 

multimodal way of acquiring the knowledge guaranteeing its effectiveness. 

http://www.mentee-project.eu/
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EUROPEAN ENTREPRENEURSHIP EDUCATORS PROGRAMME (3EP) 

Website  http://ncee.org.uk/3ep,   

https://research-toolkit.co.uk/wp-content/uploads/2017/04/3EP_reportv5.pdf  

Delivered by Aarhus Entrepreneurship Centre (Denmark), Business and Innovation Development, 

University of Turku (Finland), Josip Juraj Strossmayer University (Croatia) and NCEE (UK).   

Main idea The 3EP vision was to support the creation of a higher education sector across Europe capable 

of developing enterprising and entrepreneurial students, graduates and staff. Developed to 

support the Oslo Agenda for Entrepreneurship Education in Europe, the programme designed 

and delivered a series of four intensive, residential summer schools hosted by each of the 

project’s partners.  The summer schools, or European Annual Summer Academies (EASAs), 

took place between August 2010 and August 2012. 

The objectives of the 3EP European Annual Summer Academy were to: 

• Create a pedagogically driven programme that addresses key needs in curriculum 

change;  

• Create institutional change through curriculum change/institutional audit; 

• Create 3EP Fellows motivated to undertake “action for change”; 

• Support 3EP Fellows to deliver change at all levels, supported by trans-national 

mentors; 

• Create a legacy of a European network of 3EP Fellows; trans-national mentors; online 

materials and, critically, provides a sustainable model of EASA delivery, which can be 

cascaded to individual countries or regions. 

Target groups Entrepreneurship educators working in higher and further education institutions (HEIs and 

FEIs) across Europe. 

Time 

consumption 

1-week residential programme 

Methods used i) Pre-workshop reading and activity; ii) 5-day residential workshop; iii) Mentor support. 

Insight “3EP was an excellent programme which I would recommend to those wishing to increase 

both the effectiveness and capacity of their enterprise provision. It challenged me to think in 

new ways about enterprise education and allowed me to develop my pedagogical practice by 

sharing best practice with European Educators and testing and reflecting on new techniques.” 

3EP programme participant 

Programme 

strengths 

Independent evaluation found that 3EP provided a programme of learning that effectively 

supported 147 enterprise educators, from across Europe, to improve and extend their 

entrepreneurship education activities. Together these educators reached over 14,000 

students, within 50 different institutions, in 11 countries. The transnational nature of the 

programme and the networking opportunities it provided is also considered to be a strength 

as strong collaborations were developed that have since been built upon for further projects 

and programmes. 
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CONEEECT-EDUCATING ENTREPRENEURSHIP EDUCATORS 

Website http://e-mindset.eu/wp-content/uploads/2015/11/Coneeect_Handbook_V1.0_Beta.pdf    

Delivered by The Hague University (The Netherlands), Munich University of Applied Sciences (Germany), 

University of Aberdeen (UK), Sofia University "St. Kl. Ohridski" (Bulgaria), Israeli College for 

Entrepreneurship, Management and Innovation (Israel), Platform for Entrepreneurship 

Education in Portugal (Portugal), Projektträger Jülich (Germany). 

Main idea Coneeect established an international network of universities to provide interactive training 

courses for academic entrepreneurship teachers to improve entrepreneurship education 

across Europe, based on an Experiential workshop programme delivered in five different 

cities: Aberdeen, Lisbon, Munich, Sofia and Tel Aviv, between 2013 and 2015. Supported by 

the European Union, participants, and their associated institutions, benefited from intense 

training programmes and easy access to the European wide entrepreneurship education 

community. Working in interdisciplinary teams, entrepreneurship education activities were 

delivered by award-winning international experts, coaches and trainers. Idea exchanges and 

network building took place in open forums, closely linked to the global entrepreneurship 

scene. Coneeect offered an opportunity to learn, experience and design new teaching 

methods, materials and learning outcome assessment techniques to maximise teaching 

impact.  The programme included know-how and teaching methods to execute state-of-the-

art entrepreneurship courses, as well as the opportunity to develop new approaches with 

experienced entrepreneurship educators. The intensive blended learning training was 

delivered as a one-week course offered at five European cities. It gave participants the 

opportunity to engage with well-known entrepreneurship professors and award-winning 

experts.  

Target groups Higher education professionals, from any discipline, who are currently teaching 

entrepreneurship or who plan to start within the next academic year. 

Time 

consumption 

One-week training 

Methods used The training week covered the following thematic blocks - Day 1: Prepare to Teach: Pedagogy, 

reflective practice and curriculum design; Day 2: Entrepreneurial mind-set development: 

Development, resilience, self-efficacy and growth; Day 3: Creativity and innovation: 

Identifying, and turning, ideas into opportunities; Day 4: Supporting High Impact 

Entrepreneurship: Strategies for making a difference; Day 5: The Culture Context of 

Entrepreneurship: Why understanding culture matters? Developing commitment for action. 

Programme 

strengths 

Coneeect had a significant reach, engaging with over 500 educators working across Europe, 

facilitating over 300 hours of workshops, collaborating with 49 partners and involving 23 

experts from 19 different countries. This network of educators, experts and entrepreneurs is a 

key strength that continues beyond the delivery of workshops through a LinkedIn group and 

project collaborations. 
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ECO SYSTEM APP 

Website  http://ecosystemapp.net  

Delivered by University of Wales Trinity Saint David (UK), The National Chamber Network of Women 

Entrepreneurs (Greece), Innogate to Europe (Spain), Regional Development Agency Senec-

Pezinok (Slovak Republic), National Centre for Development of Innovation & Entrepreneurial 

Learning (Austria), Artevelde University College Ghent (Belgium), MATERAHUB (Italy). 

Main idea The general objective of Eco System App is to foster an entrepreneurial environment that will 

boost the ecosystems knowledge based on entrepreneurial learning and experience.  As part 

of the project an online training course for entrepreneurship educators has been developed. 

This is not only about preparing students to become entrepreneurs but also recognises that 

entrepreneurship is a key competence for lifelong learning and can prepare students to face 

real life challenges once they finish formal education. Eco System App has been developed to 

strengthen teachers’ entrepreneurial competence to align their skills, interests and 

knowledge to the role of the ‘teacher of the future’. The educator maps each of the 15 

EntreComp competences to an emoticon (Love, Like, Don’t Know, Don’t Like, Hate) to work 

out which competence they enjoy teaching. This first module helps the educator to identify 

which of the modules to focus on and helps to decide whether to go through all modules or 

rather concentrate on some of the seven specific learning modules.  There are seven learning 

modules altogether (Getting Started; Creating Vision-Seeing Chances; Valuing Ideas; Trust in 

Myself and Follow My Passion; What Have I Got and What Can I Get; Having a Go, Taking a 

Chance; Is it Working - Did it Work?), available in several languages that are designed take the 

educator on a journey to become entrepreneurial in their own teaching. 

Target groups Entrepreneurship educators, including teachers, trainers and educators from all educational 

levels, businesses, public authorities and Civil Society organisations (e.g. associations, 

foundations, youth organisations). 

Time 

consumption 

Open learning 

Methods used There are six resources for entrepreneurship educators: i) Peer-to-peer learning guide; ii) 

Open online course; iii) Open online course handbook (text book); iv) Service structure kit for 

a virtual exchange programme between entrepreneurship educators and entrepreneurs; v) 

Repository of educational resources; vi) Network for exchange. 

Programme 

strengths 

Key success factors in designing an enterprise education programme for educators: i) Effective 

stakeholder engagement, to embrace different perspectives and reflect the real needs to the 

target audience; ii) Clarity, having a clear statement of purpose, description of target groups 

and language used; iii) Drawing on grey literature, e.g. policy papers and non-published 

research and findings, that reflect up to date practices, lessons learnt and current priorities; 

iv) Adopting a modular approach to programmes, to provide flexibility but within a 

coordinated and single inter-connected programme of learning; v) Identifying and engaging a 

cohort for piloting the programme early in the process. 

  

http://ecosystemapp.net/
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ETCTOOLKIT “ENHANCING THE CURRICULUM” TOOLKIT 

Website www.etctoolkit.org.uk  

Delivered by Enterprise Educators UK (EEUK www.enterprise.ac.uk), the ETCtoolkit is an online library of 

resources, developed by educators and delivered by the University of South Wales. 

Main idea Selecting the right methods of teaching can enhance the student experience and build skills 

and confidence in your learners as they work to extend their subject knowledge.  

Access to tried and tested methods should be provided to support educators to enhance their 

teaching. The ETC Toolkit identifies enterprise and entrepreneurship skills that can be 

developed within each subject discipline, by drawing upon the UK Quality Assurance Agency 

(QAA) Subject Benchmarking for each of the UK HE sector recognized subjects 

(http://www.qaa.ac.uk/quality-code/subject-benchmark-statements).  Users are guided to a 

range of “tried and tested” teaching technique guides that support the development of these 

skills. The guides are complemented by real-life subject-based case examples. These case 

examples show how academics work with their students and outline the impact that this has 

had on their learners.   

Target groups This online library is primarily designed for Higher Education, but the content has been 

developed “by educators, for educators” and therefore includes work from a wide range of 

enterprise educators. 

Time 

consumption 

Designed to be for immediate online responses to address one-off needs or particular content 

requirements.  

Methods used Online delivery using search function or outing through subject area to provide printable 

examples/cases for immediate adoption/adaptation. By following the routing offered on the 

home page, a pathway within a specific subject/discipline area (through the QAA Subject 

Benchmarking) provides a selection of approaches that are aimed at developing the 

enterprise/entrepreneurship graduate outcomes that are relevant for your subject 

benchmarking statement.   

Insight “The development of the ETCToolkit came from our frustration as enterprise educators! As 

EEUK members, we knew that there are many excellent approaches and good materials 

available but it was not always possible to access these when you needed them. HEFCW 

funded the University of South Wales to help address this common challenge that faces us all 

as enterprise educators and help build something that shows the “tried and tested”. 

ETCToolkit is built by educators for educators and brings together a wide range of approaches 

that were being used across different programmes and universities to create a bank of readily 

available resources. Now that EEUK curate ETCToolkit, this invaluable resource will continue 

to build as our practice grows”. Emma Forouzan, ETCToolkit Project Manager 

Programme 

strengths 

A key strength of ETCToolkit is that it has been developed and is maintained by enterprise 

educators for enterprise educators and has become an integral part of the host organisation, 

EEUK, services for its enterprise and entrepreneurship education community. This ensures the 

resources remain relevant and up to date with colleagues easily able to contribute and share 

their experiences and examples. Moreover, the resource is easily navigable, enabling 

educators to search for resources relevant in different subject areas and by goal/learning 

outcomes. 

http://www.etctoolkit.org.uk/
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INTERNATIONAL ENTREPRENEURSHIP EDUCATORS PROGRAMME 

Website  https://www.coventry.ac.uk/course-structure/PG/2018-19/fbl/enterprise-and-

entrepreneurship-education-ma, http://ncee.org.uk/ 

Delivered by The National Centre for Entrepreneurship in Education and Coventry University 

Main idea IEEP was the first programme of staff development for enterprise educators in the UK. It was 

designed specifically to:  

• Build knowledge and skills and provide tools to become an effective entrepreneurship 

educator; 

• Deepen the understanding of the venture creation and management process; 

• Enable participants to demonstrate entrepreneurial leadership capacities within an 

educational context; 

• Facilitate the exploitation of participants’ potential as future leaders in the field of 

entrepreneurship education. 

The programme was built upon “nine masteries of entrepreneurship education” which, 

together with the NCGE outcomes framework, underpinned the philosophy and approach of 

the programme.  These were: i) Mastery of Pedagogy; ii) Mastery of Philosophy; iii) Mastery of 

Strategy; iv) Mastery of Operations; v) Mastery of Networks; vi) Mastery of Process; vii) 

Mastery of the State of the Game; viii) Mastery of Resource Acquisition; ix) Mastery of 

Personal Entrepreneurship. The programme comprised six individual and related modules 

covering: 1) Entrepreneurial Educational Challenges; 2) The Entrepreneurial Mindset; 3) 

Entrepreneurial Behaviour, Skill and Attribute Development; 4) Opportunity Identification and 

New Venture Development; 5)Making it happen with People and Organisations; 6) Bringing it 

all Together. 

Target groups Enterprise educators working in the UK (HE and VET) 

Time 

consumption 

In its original format, programme ran for 6 x 3 days over 18 months. The second iteration of 

IEEP continued the 6 module structure, with 6 x 2 day residential workshops over 15 months.  

Methods used 6 x 3 day residential activity-driven workshop style inputs and interventions, adopting a 

‘learning by doing’ approach and being exposed to new practices/approaches.  

Insight “Since completing the course I have been able to pass on a range of best practice, ideas and 

pedagogies illustrating where they are appropriate to encourage other tutors.  When tutors 

understand how they can use them in the context of their curriculum area they can become 

more entrepreneurial in their teaching.  Gradually the culture of the institution is becoming 

more entrepreneurial.” IEEP participant 

Programme 

strengths 

i) Teaching capabilities: enabling participants to deliver both new curriculum in the field of 

entrepreneurship education and adopt an entrepreneurial approach to teaching; ii) 

Credibility, reputation building and international perspective: provides both participants and 

their institutions with credibility and confidence in their enterprise education activities; iii) 

Impact at individual educator and institutional levels: participants not only developed their 

skills and know-how on how to ‘do the job’ but also how to maximise their impact within their 

institution; iv) Building networks: mentoring with IEEP Fellows and connections with 

colleagues from across the UK and internationally leading to innovative and long-lasting 

partnership working. 

https://www.coventry.ac.uk/course-structure/PG/2018-19/fbl/enterprise-and-entrepreneurship-education-ma
https://www.coventry.ac.uk/course-structure/PG/2018-19/fbl/enterprise-and-entrepreneurship-education-ma
http://ncee.org.uk/
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SCOTTISH ENTREPRENEURSHIP AND ENTERPRISE PROGRAMME 

Website https://www.createhighland.com/educators/see-programme.aspx   

Delivered by CREATE, The Centre for Entrepreneurship Development, at the University of the Highlands 

and Islands (Scotland, UK). 

Main idea The Scottish Entrepreneurship and Enterprise Educators' Programme gives opportunities for 

personal and professional development. SEE supports individuals to become informed, 

flexible and professional enterprise educators.  SEE seeks to enable educators to play a more 

strategic and practical role in enabling their higher education institution or college to unlock 

the potential of its staff and students, harness potential opportunities with business and other 

external stakeholders. The SEE programme has been designed to meet a clearly identified 

need arising from an increased global demand in the field of entrepreneurship education. 

Specifically, within Scotland, the Curriculum for Excellence (CfE) provides the framework for 

young people to develop skills which they will use throughout their life and in their work, 

including the development of enterprise and employability skills. In addition, the Scotland 

CAN DO Action Framework (2014) drives the agenda for entrepreneurship and innovation to 

increase sustainable growth. The programme does not adopt a traditional education ‘about’ 

approach, rather a development ‘for’ and ‘through’ enterprise educational practice. The 

learning approach is highly practical, interactive, engaging and reflective. 

Target groups The programme is specifically designed for educators and those seeking to develop enterprise 

outcomes for learners who are seeking to deepen/develop their understanding of 

enterprise/entrepreneurship within UK VET or HE.  Typically, participants work in higher and 

further education institutions or facilitate training with adult learners. 

Time 

consumption 

200 learning hours 

Methods used i) 3 day residential workshop; ii) Independent learning; iii) Online resources; iv) Peer support; 

v) 1 day end of programme workshop & presentation. 

Insight “Focused professional development programmes such as SEE are vital to the ongoing 

evolution and evidence-based enhancement of the discipline of entrepreneurship education. I 

have recently completed UK-wide research into the diverse experiences of educators in the 

field of entrepreneurship education and found that such dedicated entrepreneurship 

education CPD programmes are a significant influencing factor in the development of the 

large majority of the educators, many consequently viewing themselves as more innovative, 

creative and professional educators able to confidently lead the development of 

entrepreneurial education in their institutions.” Carol Langston, The Programme Director, 

Head of CREATE, University of the Highlands and Islands, Inverness. 

Programme 

strengths 

Key success factors of the programme are: i) Sharing of real experiences, lessons learnt and 

providing a positive environment in which to test ideas and approaches; ii) Providing practical, 

interactive experiences that involve leading academics and practitioners in the field of 

entrepreneurship education. Iii) Creating evidenced change (e.g. mindset/culture, 

course/module content, teaching methods, CDP training methods). 

  

https://www.createhighland.com/educators/see-programme.aspx
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6 Discussion and Analysis 

We gathered the data on each project (both secondary data gained from a multitude of public sources and 

primary data from a more confidential discussion, provided by the interview respondents). Key analysis of 

the material allowed for an initial mapping against competences identified within European Entrepreneurial 

Competence Framework (2016), using the model within the EntreComp into Action Guide (2018). This 

mapping, in the first instance, provides a snapshot of each of the case study examples in terms of:   

 

1. The entrepreneurship competence areas that are primarily addressed: 

 

 

  

EntreComp Competence Areas  

Ideas & Opportunities Resources Into action 

Spotting opportunities Mobilising others Taking the initiative 

Creativity Financial & economic literacy Planning & management 

Vision Mobilising resources Coping with ambiguity & risk 

Valuing ideas Self-awareness & self-efficacy Working with others 

Ethical & sustainable 

thinking 

Motivation & perseverance Learning through experience 
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2. Which goal, as identified in the EntreComp into Action (2018) the programme primarily 

addresses: 

 

 

The mapping also identifies the primary target audience and aligns that to the EntreComp domains, or areas 

of work:  formal education & training, non-formal learning & inclusion and employment & enterprise. 

6.1 EntreComp Mapping analysis 

The EntreComp mapping (Table below) provides a clear analysis of the 13 case studies explored in detail 

within this research. The mapping process has provided some clear insights that informed the work on the 

guiding principles for the ETEE programme. This analysis shows the following key learning has emerged from 

our mapping: 

 

EntreComp Goals 

To mobilise To engage interest and inspire action 
To raise awareness & understanding of entrepreneurship as a key 
competence  
To use entrepreneurship education & entrepreneurial learning to create a 
common vision & language for actors 
To initiate partnerships in the local eco-system 

To create value To adapt to your own context 
To translate into different languages 
To adapt for new audiences 
To provide support for evidence-based practice 
To align existing skills and recruitment frameworks 

To appraise & assess To understand the starting point or demonstrate progress made 
To map existing actions or resources 
To discover skills gaps 
To identify individual strengths & weaknesses 
To reflect on or assess learning 
To demonstrate progression 

To implement To help with implementing ideas or projects 
To design entrepreneurial learning or practical learning experiences 
To design skills development & career & start up pathways 
To link to other competences 
To establish or enhance existing start up initiatives 
To develop entrepreneurial organisations 

To recognise To recognise skills 
To recognise skills development 
To identify professional competences 
To demonstrate impact of programmes or activities 



BEST PRACTICE REPORT  

41 

 

A clear focus on 

Formal Education 

outcomes (Domain) 

with some 

programmes serving 

to support multiple 

audiences 

 Many programmes 

and resources can 

deliver multiple goals, 

with some delivering 

all 5.  Appreciating 

this breadth is 

possible and it will 

support the 

development of ETEE 

guiding principles 

 Implementation, 

rather than value 

creation, is the most 

dominant goal within 

this set of examples.  

Whilst this is 

understandable given 

the need to create 

action-able activities 

and programmes with 

clear outcomes, the 

underpinning focus on 

the European 

Entrepreneurship 

Competence 

Framework is one of 

“creating value” in all 

its forms. 

 Resources underpin 

all the case examples 

and whilst most 

deliver an 

understanding of all 

three main 

competence areas, it 

is clear that the focus 

can be more specific 

within valued and 

respected 

programmes (“best 

programmes”). 

 

This analysis has indicated some key learning for future ETEE outputs in terms of creating a simple “decision 

tree” to consult during further developments.  These decisions relate to each of the mapping criteria: 

Domain: In focusing upon 

the ETEE target audience, 

are there any other 

stakeholders that could 

be targeted, without 

diluting the approach? 

 

Goals: which goals are a 

priority for ETEE and 

which can be achieved as 

sub-goals? 

 

Competences: a clear 

framework to underpin 

the ETEE approach is 

required to allow staff to 

develop their own 

approaches, within a 

clear context and 

rationale. 

 

This decision tree therefore looks like this: 

 

 

 

Decisions  Domain Goal Areas of Competence 

 ETEE Target  Mobilise Ideas & Opportunities 

 & Create Value Resources 

 Non Formal Appraise and Assess Into Action 

 Employment & 

Enterprise 

Implement  
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Mapping of examples to EntreComp Competence Areas, Goals and Domains (as set out in EntreComp into Action, 2018) 

 EntreComp 

Competence areas 

EntreComp 

Goals 

EntreComp 

Domains 
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1. Embedding Entrepreneurship 

Education (EEE) Project  

√ √ √ √ 

 

√ 

 

√ √ 

 

√ √  √ 

2. The Entrepreneurship Educators 

Forum 

√ √ √    √  √  √ 

3. Teacher Entrepreneur  √ √    √  √   

4. The Entrepreneurial School √ √ √   √ √ √ √   

5. Digital Entrepreneurship for 

Professors 

 √ √    √  √   

6. Entrepreneurs 7x21  √  √   √   √  

7. Mentee  √ √ √   √   √ √ 

8. 3EP (European Enterprise 

Educators Programme) 

√ √ √ √ 

 

√ 

 

√ √ 

 

√ √   

9. Conneeect √ √ √ √ √ √ √ √ √   

10. Eco System App √ √ √  √ √ √ √ √   

11. ETC (Enhancing the Curriculum) 

Toolkit 

√ √ √  

 

√  √  √   

12. IEEP (International Enterprise 

Educators Programme) 

√ √ √ √ 

 

√ √ √ √ √   

13. Scottish Enterprise & 

Entrepreneurship Educators (SEE) 

Programme 

√ √ √ √ 

 

√ √ √  √   



 

 
 

6.2  Towards Guiding Principles: Identifying Case Study Themes 

ETEE partners analysed 13 previous and existing projects and initiatives in detail. This allowed for key 

themes to become exposed as either strengths or those “need-to-be-improved” elements.  

The analysis enabled us to address the key points in enterprise education focusing on enterprise educators 

themselves and tools that help to improve their competencies as well as help them to deliver enterprise 

courses. Quite often, existing tools have been focused on providing the ways to embed entrepreneurship 

regardless of teaching disciplines. Thus, entrepreneurship is perceived more like a mindset rather than a 

separate skill. This and other findings demonstrate an apparent path for the ETEE in order to supplement 

existing enterprise education system.  These elements have been put into the ETEE context. 

 

The 13 selected case examples presented in Section 

5 illustrate the importance of a practical experience 

for enterprise educators particularly those who are 

new to the approach. This could range from the 

sharing of real-life examples to practically going 

through the entrepreneurship process, for example 

setting up a new venture or project. Combining the 

findings from the case study findings with 

interviews with participants, educators, organisers 

and initiators of these programmes has led to a 

number of key findings. These include the 

paramount importance of networks; the necessity 

of practical training as well as empathy; and the 

attraction of innovative training locations as well as 

digital means and a tailor-made approach. These 

conclusions are presented below. 
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7 Conclusions and Guiding Principles 

Looking closer to the selected projects, which are included in this report, it appears that some of them seek 

flexible ways of teaching or presenting entrepreneurship. The users should not follow from the first lesson 

until the last one: the participants should have an opportunity to pick programmes, modules, topics or other 

initiatives according to their own needs and the theoretical knowledge and practical skills that they have 

already acquired. For instance, Prof. Dr. Bernd Ebersberger from Management Center Innsbruck – MCI, who 

worked in the Embedding Entrepreneurship Education project states “Don’t design the whole course, but 

create modules in order to allow people to pick what they might need”. Another project “The Entrepreneurial 

School” focuses on the range of tools on offer that participants can select which modules they are more 

interested in exploring. The modelling of learning programmes themselves encourages participation not only 

in the role of an active learner, but as well as by developing teachers’ competences in formulating a 

curriculum.  

Formulating curriculum might be difficult especially when it concerns teaching entrepreneurship since it can 

be taught in various ways, such as teaching “about”, “for” or “through” entrepreneurship. As Emma 

Forouzan, ETCToolkit Project Manager, asserts that ETCtoolkit “Enhancing the Curriculum” came from their 

frustration as enterprise educators. The fundamental idea of this project is to help address this common 

challenge that faces enterprise educators and help build something that showcases the “tried and tested”. 

This example acknowledges that projects or other initiatives linked with improving enterprise education 

skills, first of all, should take into account to the personal experiences and challenges facing entrepreneurs 

and enterprise educators.  

It seems that it is not always a good practice to create new training or skills development programmes. An 

innovative tool to exchange existing practices could be an important point to consider. Prof. Bill Aulet from 

the project “Entrepreneurship Educators Forum” highlights that the “community and network were of 

paramount importance in order to create a sustainable open source enterprise education platform.”  A 3EP 

“European Entrepreneurship Educators Programme” participant noted that attending the programme 

enabled to him to broaden his international network and learn about the differences and similarities in 

approach to enterprise education across the European Union in order to benchmark the best practice.  

The mapping against EntreComp exercise has provided clear guidance to help shape the guiding principles 

through consideration of three key areas:  

 Goal, or purpose of the programme; 

 Domain, or target audience; 

 Areas of entrepreneurship competence. 
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Analysis of the data has demonstrated a few important guiding principles that have to be taken into 

consideration by enterprise educators while delivering their education or training programmes. These 

principles span from the necessity to be in the network to the methodological part as providing tailor-made 

modules that could be attuned if needed. Enterprise educators carry a very important role in education 

while embedding enterprise education in the whole ecosystem, thus this embedding process needs to be 

thought through and useful for others, whether they are other lecturers or students themselves.  

 

7.1  Developing ETEE guiding principles: 

As such, these guiding principles are helpful for building the momentum for a sustainable ecosystem of 

enterprise education. 

                                           
25

 Aulet (2013). Disciplined Entrepreneurship: 24 Steps to a Successful Startup.  John Wiley & Sons. 
26

 Smith, A. M.J., Paton, R. (2014). Embedding enterprise education: A service based transferable skills framework. The 
International Journal of Management Education. 

Cohort creation, leading to a supportive network 

In order to grow sustainability, a working and functional network is a must. This allows getting different 

expertise and exposure to various stakeholders. The network and collaborative aspects are fundamental and 

were discussed in many of the best practices reported. Staff learnt  a  lot  from  cross  discipline  working  and  

the  chance  to  share/explore  and  support  each  other.  By building  a  cohort  and  instilling  a  supportive  

culture  (mentor/buddy/champion/subject  links)  amongst  participants,  their  confidence  was  higher  and  

longer  term  connections  yielded  positive  and  unexpected  results. This is going beyond the enterprise 

education itself, as Bill Aulet25 puts it: “While the entrepreneur as a lone hero is a common narrative, a close 

reading of the research tells a different story. Teams start companies. Importantly, a bigger team actually 

adds to the odds of success. More founders = better odds of success” (2013). 

 

The network does not have to limit itself only to enterprise educators but can benefit by engaging the wider 

ecosystem.  Well-rounded, interdisciplinary, intersectoral networks prove to be even stronger in delivering or 

embedding enterprise education, as illustrated by this historic comment by (then) EEUK Chair, Chris Hall. 

“Enterprise Educators UK members have contributed to all 3 IEEP programmes so far, and future 

programmes will also benefit from the breadth of expertise and experience, in the development of 

enterprise and entrepreneurship education, that our members can bring. This partnership initiative 

with the NCEE is important for increasing both the numbers involved in and the impact of providing 

effective professional enterprise education across the whole education sector for the future.” Chris Hall, 

The Hive, Nottingham Trent University and Enterprise Educators, UK. (2008) 

 

These kinds of networks also help bring a wider set of competences into action, especially, when considering 

enterprise educators themselves or their students. Although students may be used to teamwork, exposure to 

real networks of decision-making power is rewarding and empowering.  Moreover, enterprise education can 

raise the value of other disciplines by providing transferable skills, Smith and Paton (2014)26. 
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27

 Robinson S., Shumar W. (2014) Ethnographic evaluation of entrepreneurship education in higher education; A 
methodological conceptualization. The International Journal of Management Education 12 

“Enterprise education by its very nature encompasses industry and business led transferable skills 

development. This being the case, enterprise education and its pedagogical underpinnings can be a 

source of ‘good practice’ for other disciplines. It is possible through contextualisation for enterprise to 

be effectively written into a wider curriculum. There was clear evidence that ‘good practice’ was not 

only being spread within the core stakeholder grouping, it was disseminating to a much larger 

audience.” 

 

Contextualisation plays a major role in the enterprise education and that also supports the necessity of 

working networks. 

Practicality 

Entrepreneurship and enterprise in the vast majority of the programme/learning should be developed 

through practical experience. This mirrors the reality of being an entrepreneur or starting a business and 

provides real insight that is often lacking. ETEE partners sense that it is the application of entrepreneurship 

theory that is needed to create a sustainable entrepreneurship education ecosystem. Participants across 

programmes sought  out the practical  methods to use in  their  teaching –  with requests  ranging  from  

those seeking a very  structured  commentary on how  to  deliver  techniques,  to  those  seeking  examples  

for  inspiration  and  adaptation. However, within this range of confidence and experience, all sought outline 

approaches/tools/techniques and vignette examples of genuine teaching practice. 

 

Practice or providing real insights and even delivering experiences or feelings in certain stages of 

entrepreneurship is very important when teaching in the classroom, Robinson and Shumar (2014)27, 

“First and foremost, their model is a “learning by mimicking” model. Their students learn 

entrepreneurship by mimicking entrepreneurial behaviour, which means that classes need to be hands 

on, immersing students in, not just classroom exercises, but real-world problems and situations.” 

 

The real demonstration of practice is a very important part of showing the value of entrepreneurship for 

students.  

Empathy 

The core of ETEE project is the drive to give enterprise educators the ability to empathise and directly relate 

with the beneficiaries of the activities they deliver. It is very important to be able to step into entrepreneur’s 

shoes to better teach another person about entrepreneurship.  Moreover, it facilitates the process of 

understanding business needs and spotting opportunities.  

 

Currently, social entrepreneurship is becoming more and more popular, where achieving economic returns is 



BEST PRACTICE REPORT  

47 

 

 

 

                                           
28

 According to Alvord et al entrepreneurship becomes a social endeavor when it transforms social capital in a way that 
affects society positively. 

not the main goal. Social entrepreneurs find value in protecting environment, tackling injustices, saving 

people’s lives and in achieving other social and cultural goals. Social entrepreneurship is especially strong in 

the Northern European countries:  

“…the Danish model of entrepreneurship education involves complex personal transformation through 

the rethinking of one's personal experience and how that experience can connect to other people's 

experiences and lead to opportunities to create new forms of value.”  Robinson and Shumar (2014)28. 

 

This leads to the change in motives to become an entrepreneur:  

“The product they create is labour intensive and does not benefit much from economies of scale. 

Therefore, profit is not their primary concern but the value they see as adding is “quality of life.” (ibid.) 

 

Enterprise educators need to be concerned about the practice of the entrepreneurship in order to explain the 

processes better in order to lead their students in the right direction and know their true motives, vision and 

values. 

Tailor-made 

The programme modules should be independent and diverse: this will allow the educators to choose the 

themes of most interest and will ensure the programme doesn’t lose potential participants if they are not 

interested or don´t have the time for the entire set. Flexibility in approach to participation is very welcome, 

taking into consideration the different needs of enterprise educators as well as different local contexts in 

which they teach or work. 

 

The tailor–made principle in the context of this report is about specific conditions to create effective, 

innovative approaches in a teaching system as well as providing individual attention to the educator-

participants. It is shown to be true for several programmes considered in this report. For example, one of key 

strengths of the SEE programme is providing learning from different perspectives, contexts and countries that 

support educators in their development of skills, understanding and confidence to enable change within their 

own individual teaching, and to share their skills/good practices with colleagues. 

 

Similarly, “The Entrepreneurial School” focuses on the range of tools offered by the guide that users can 

select which modules they are more interested in exploring, while the “Embedding Entrepreneurship 

Education” project has developed a teaching toolkit that consists of 23 modules which can be combined in 

different ways to create new and extend existing academic courses. 

Physical location and digital versions 

The importance of training location was identified by participants who welcome the opportunity to see 

https://en.wikipedia.org/wiki/Social_capital
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where/how entrepreneurship is taught by visiting different venues and being inspired by “hang outs”; 

communal spaces and networking  places, as well as seeing how universities and institutions can create 

different atmospheres and approaches  within existing teaching  spaces. To support this, and to ensure the 

sustainability of the enterprise educators’ journey, accompanying digital resources appear to be necessary. A 

digital programme allows the downloading of necessary tools or viewing of training videos. However, digital 

tools must be used cautiously. As digital world can embrace virtually everything, but it is very important to 

stay in a user-friendly form. Some of the practices that we analysed might be presented in a leaner way or 

have a clearer structure. An overabundance of materials, tools, toolkits, trainings, videos might feel 

overwhelming. This can make digital tools unattractive to use. Thus, digital versions of enterprise education 

tools should have straightforward guidance for their users. 

 

Face-to-face meetings are recognised as being important and as far as possible should be incorporated into 

activities, in order to influence learners about entrepreneurship and its use, since in the beginning, one has to 

change their own mind and understand why entrepreneurship is needed:  

“Entrepreneurship education is about teaching people to shift their cognitive orientation and to look at 

the world with new eyes, or in other words, to identify new ways of interpreting the world. This 

process, however it is done, is a social process and attempts to introduce the student into a new 

community of entrepreneurs who look at things differently than non-entrepreneurs. So, we are talking 

about a process of cultural change as much as a process of individual change.” Robinson and Shumar 

(2014). 

 

Some of our analysed cases, such as SEE, state that they have reached an important change in mindset, 

courses and teaching methods. After the right mode is set, then enterprise educators can support their work 

by various digital means and channels in order to bring in and grow even bigger cohorts of learners and 

doers.  Face-to-face meetings accompanied with digital tools that are professionally tailored can become a 

very strong feature of the programme. As identified in 3EP that managed to achieve as wide a geographic 

distribution as possible and therefore spread the benefits of the training broadly across EU members. The 3EP 

blended learning approach included: 

Developing a programme 

that combines electronic 

content and a shorter (3-

day) programme to allow 

increased participation 

by educators for whom 

cost and time are issues 

 

Providing some of the 

content electronically 

(e.g. through webinars) 

to extend the reach of 

the programme; 

 

Delivering several 

shorter, rather than few 

longer courses, at 

different locations to 

increase attendance 

from local and 

neighbouring institutions 

and countries. 

 

Moreover, balancing virtual and physical milieus can lower the burden of costs and time demands for 

participants. As was shown during the IEEP, this expensive residential programme was possible within a 

different funding climate and created “immersive” learning for the cohort. Since its initial development a 

variety of cost saving approaches were introduced to reduce time commitment and minimise costs. 
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29

 Robinson S., Shumar W. (2014) Ethnographic evaluation of entrepreneurship education in higher education; A 
methodological conceptualization. The International Journal of Management Education 12 
30

 Morselli et al. (2014).  Entrepreneurship education based on the Change Laboratory. The International Journal of 
Management Education 12. 

Real life/authentic examples 

Stafffeel that they are not prepared to develop their teaching within this area due to lack of 

industry/practical experience or knowledge of real life examples and case stories. Confidence as an educator 

is built  upon  being  the  expert in  the  room,  and  whilst  many  of  the  teaching  methods  and  approaches  

support  a  more  facilitative  approach,  many  enterprise educators feel  more  prepared  with  a  clear  

understanding  of  the use/application  and  real  examples  of  implementation  (or  problems)  from  their  

own  subject  area. Exposure to  SMEs  in  their  subject area and building  their  network  is  an  issue  for  

staff  for  whom  this  area  is  new.  In addition to  gaining  insights and examples,  educators can also  need  

support  to  build  and  develop  their  own  networks. 

 

In order to convince students to take entrepreneurship seriously, the educator needs to talk about authentic 

experiences of their own. While thinking about their own courses or activities, they should not limit 

themselves only to spotting opportunities in marketplace, writing a business plan and persuading investors to 

provide finance. Entrepreneurship should be perceived as ‘an everyday practice’ that: 

“Focuses on individual empowerment and is directed at unleashing an enterprising potential that can 

be applied in multiple walks of life and not just in starting a business. It aims at generating 

opportunities that originate from within the individual, which are therefore unique and inimitable” 

Helen, Entrepreneurship teacher and researcher in Robinson and Shumar (2014)29. 

 

Uniqueness and authenticity can be obtained through the real-life experiences, thus enterprise educators 

should not rely only on the theoretical background, but rather seek entrepreneurial experiences outside their 

teaching grounds. What is more, entrepreneurship is inseparable with real life experiences, since: 

“…experiential learning is the most widely used learning mechanism underpinning entrepreneurial 

learning. This is because experience is seen to be the most significant source of learning for the 

entrepreneur.” Morselli et al. (2014)30. 
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8 ETEE: What is next? 

By mapping existing programmes, analysing their key features and interviewing responsible members of 

those programmes, ETEE partnership has formed a strong basis for the ETEE training programme outline 

that will be delivered next.  

 

The ETEE Programme Outline is the document that details and explains the project programme outline. It 

will show the structure, headline content and user experience for ETEE Training Programme.   The 

involvement of external participants in the design, content, structure and building the process of the ETEE 

Programme Outline is key to ensuring that real needs are addressed, and the value of an entrepreneurial 

approach is maximised.  

 

The ETEE Programme Outline will also provide a strong and clear output for the wider network to review, 

comment on and provide feedback for. The value of this ETEE Programme Outline is that this stand-alone 

document will be promoted and disseminated through full network so that other organisations can use it to 

develop their own programmes. 

 

  

ETEE needs your involvement! 

If you would like to be involved in ETEE we would be delighted to hear from you. We invite you to be part of 

the ETEE community!  

 

We hope people will be interested in providing feedback, input, being involved in testing, and delivering our 

pilot courses too! We are looking for enterprise educators; individuals working in HEIs within or alongside the 

curriculum in enterprise/careers departments; HEI academic staff developing and delivering EE in the 

curriculum; individuals at enterprise support organisations (e.g. incubators); individuals developing and 

delivering EE in Vocational Education and Training (VET) institutions.  

 

We would love to hear from you. Share your entrepreneurial education successes and experiences and make 

our programme even more impactful and resilient. 

Contact us for more information and get updated information on our entrepreneurial education training 

programme. We are building a highly relevant and applicable practice-based programme. 

 

Take an action, visit: http://eteeproject.org/   

 

Talk with us: Luisa Cruz luisa.cruz@inova.business 

http://eteeproject.org/
file:///C:/Users/Luísa%20Cruz/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/X6WW8IQN/luisa.cruz@inova.business
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Entrepreneur in Residence. She is a Member of the Institute for Enterprise and Entrepreneurs (MIoEE), a 

Fellow of the Royal Society of Arts (FRSA) and a qualified coach through The Cultural Leadership Programme. 
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Appendix 1: ETEE Brochure  
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Entrepreneurial Training for Enterprise 
Educators (ETEE) 
Universities have traditionally provided a strong theoretical education and significant 
promotion of knowledge. We are in an age now where applicable knowledge, 
experience, and practical ability have become in greater demand by employers and 
students. Entrepreneurship education is the structure that powers this shift. It is not 
only tasked with the production and support of entrepreneurs, but providing the 
skills and qualities that all students will use and be selected for in their future 
careers. It is the responsibility of Universities to embrace and encourage this change 
in behaviour and growing momentum. The people that design, develop and deliver 
this should have experience of it themselves.  

ETEE focuses on giving enterprise educators the opportunity to gain first-hand 
experience of the entrepreneurship journey and mindset. It adds to their 
understanding, toolkit, and appreciation of the challenges and advantages that 
all their students will encounter, improving the impact they deliver.  

Enterprise and entrepreneurship education are not just for entrepreneurs: it is a key-
component of a rounded education that contributes significantly to improving 
achievement and attainment for participants that impact throughout their personal 
and professional lives. The ETEE project is a mechanism through which HEIs and 
other organisations will be able to improve and enhance their enterprise and 
entrepreneurship provision so that it delivers more powerful impact for the end 
users. The project will do this by focusing effort on those people who have the 
greatest influence and responsibility in the design and delivery of enterprise 
provision: the academic staff who embed enterprise in their teaching, and the 
members of the enterprise team who deliver the enterprise and entrepreneurship 
programmes. In the rest of the application we are going to refer to these groups as 
enterprise educators.  

Our research has highlighted the following characteristics as having the most vital 
influence: 

Cohort and network. For real and significant sustainability, a working and functional 
network is hugely valuable. A cohort allows different expertise and contributions 
from a positive mix of various stakeholders. The network and collaborative aspects 
are fundamental and were discussed in many of the best practices reported – often 
less impactful experiences are found to be lacking any network or incentive to 
complete and implement. Participants learnt a lot  from  cross  discipline  working  
and  the  chance  to  share/explore  and  support  each  other.  By  building  a  cohort  
and  instilling  a  supportive  culture  amongst  staff,  the  confidence  amongst  
participants  was  higher  and  longer  term  connections  yielded  positive  and  
unexpected  results. Though more resource intensive, creating a defined cohort is 
certainly best practice.  

Practicality. Entrepreneurship and enterprise programmes developed are based on 
the idea that the vast majority of the learning should be developed through practical 
experience. This reflects the reality of being an entrepreneur or starting a business 
and provides real insight that is often lacking – participants thrive in these situations 
and learn most when tested practically. We believe that application of 
entrepreneurship theory is an important part of the entrepreneurship education 
ecosystem, often without having the theory stated. Participants  sought  practical  
methods  to  use  in  their  teaching –  with  requests  ranging  from  those  seeking  a  
very  structured  commentary  on  how  to  deliver  techniques,  to  those  seeking  
examples  for  inspiration  and  adaptation. Within this range of confidence and 
experience, all wanted activities and content they could use and adapt. All also 
wanted more exposure to the practical activities themselves so they can improve 
their own development and delivery. 
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Empathy. The core of ETEE is the drive to give enterprise educators the ability to 
empathise and directly relate with the beneficiaries of the activities they deliver. This will 
then enable them to use their experience directly for the benefit of the enterprise 
ecosystem in their organisation. It is very important to experience what you are trying to 
teach others, for credibility and to stay relevant and appropriate in a changing world.   

Tailor-made. The modules have to be independent and diverse: this will allow the 
educators to choose the themes of most interest, and reduce participants’ barriers to 
completion or use. Flexibility of usage is very welcome taking into consideration different 
needs of enterprise educators as well as different local contexts where they teach. 
Modules are the most effective answer to give this flexibility. 

Location and digital version. Participants welcome  the  opportunity  to  see  where and 
how  entrepreneurship  is  taught  by  visiting  different  venues  and  being  inspired  by 
“hang  outs”; this can enhance the experience but comes at significant logistical cost. To 
ensure the sustainability of the enterprise educators’ journey, the digital format is 
necessary.  The digital version allows downloading needed tools, and provides immediate 
international scale. 

Real life and authentic examples.  Participants often feel  unable  to  develop  their  
teaching  within  this  area  due  to  lack  of  industry/practical  examples  and  case 
studies. Confidence as a teacher is built upon being the expert in the room, this is less 
straightforward with entrepreneurship and relies on the right approach to facilitating the 
content backed up by real examples to enrich content. Exposure  to  SMEs  in  their  
network  is  an  issue  for  staff involved with entrepreneurship; and the wider network 
development increases engagement and confidence for those involved. 

ETEE consortium is formed to address a key challenge and produce a valuable result. The 
consortium embraces comprehensive and entrepreneurial universities as well as business 
consultancies, entrepreneurship experts and communication specialists.  

 

ETEE NEEDS YOUR INVOLVEMENT!  

If you would like to be involved in ETEE, we would be delighted to hear from you. We 
hope people will be interested in providing feedback, input, being involved in testing, and 
delivering our pilot courses too! We are looking for professional enterprise educators, 
people working in HEIs outside or alongside the curriculum in enterprise/careers 
departments; HEI academic staff developing and delivering EE in the curriculum; people 
at enterprise support organisations (eg incubators); people developing and delivering EE 
in Vocational Education and Training (VET) institutions.  

 

 

 

 

 

 

 
TAKE AN ACTION: http://eteeproject.org/ 

TALK WITH US: Luísa Cruz – luisa.cruz@inova.business 
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Appendix 2: Interview Topic Guide 

The primary research was undertaken using a “topic guide” for each interview.  This topic guide is presented 

below: 

 

Please use this guide to capture as much information on the activity (programme/toolkit/resource) as 

possible. 

Suggested Approach: You may use a “mixed” approach to gain as much information as possible (drawing 

upon as wide range of sources as needed).  For example, you may capture data through interview alone, or 

by first populating the template with publicly available information (website; promotional materials etc.) 

and if possible, then confirming with a project lead/member of the delivery or project team, or a 

participant/programme attendee/user to gain wider insight.  (Try to populate each topic area, but it is 

unlikely every detail will be answered). 

 

 Thank you for agreeing to share your experience with ETEE Programme 

While conducting your interviews, you should follow the ETTE advice: 

1. Introduce our project underlining the main information about the project: measure, title, the basic 

activities of the project and the context. Important to be clear about the basic purpose of our project: to 

provide enterprise educators with a first-hand experience in entrepreneurship to help them improve and 

enhance what they deliver. 

2. To emphasize that the information, which will be send by respondents, will be used just for the 

implementation of the project activities exclusively.  This particular information will be applied in the 

best practice report of the project. Under the project the best practice report, the consortium collects 

programmes, materials and resources that already exist and can be used to improve the design and 

delivery of enterprise and entrepreneurship provision in high educational institutions. In order to create 

it, external organisations and stakeholders in the EU entrepreneurial ecosystem should be consulted, 

engaged and listened to, creating the right report with the right content that has a significant value for 

the ecosystem. The best practice report will be published on the website of the project. 

3. To guarantee that the project partners shall be obliged to use all the gathered information from 

respondents to accomplish the objectives established exclusively in the project. 

4. To underline that the project partners shall undertake to comply with all the requirements under 

copyright law using the respondents’ data in the best practice report as follow: 

4.1. to specify ownership of intellectual property in the best practice report (authors and intellectual 

property owners and other necessary information); 
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4.2. to comply with the requirements of the citations; 

4.3. to comply with the other instructions of the respondent (if applicable). 

 

I would like to discuss/confirm the following 8/9 topics with you – (and please direct me to any formal 

written materials/webpage) - thanks 

 

 Topic  Areas Details to record/explore 

1 Type of 

Activity 

 Programme 

Toolkit 

other 

  Name/title:  

  Type/delivery  

   Residential 

   One off stand alone  / or longer (explain) 

   Web resource (describe) 

   Other 

2 Purpose Aim  (Insert aim – and/or describe purpose/expected outcome) 

  Objectives Any further detail – learning objectives? 

  “E” Definitions QAA/ENTRECOMP/EU/Other – what are the parameters? 

    

3 Target 

group 

Enterprise 

Educators 

Subject 

   Level 

   Experience  

4 Owned by Delivery team Organisation and ideally named individuals 

    

5 Practical  

Aspects 

Availability to 

complete 

Time required – where (pre/post work) online or residential 

   (Support available/needed) 

   Requisites (level before starting) 

  Registration  Fee/cohort groups 

  Additional  Talks/evening activities/support/mentor 

    

6 Approach Main takeaway New methods  

Confidence  

Module redesign 
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Network 

  Style Learning and teaching strategy/ philosophy (style of teaching) 

  Methods Group work? Speakers? Guests? Visits? Videos? 

  other  

  Delivery  Supporting materials 

  Assessment  Assessment (if any) – do what/when/evidence  

  Certificate Recognition? Pass/registration 

    

  Additional  Ongoing network 

   Mentoring 

    

    

7 Output benefit Individual (attendee – main beneficiary) 

   For students (secondary beneficiary) 

   For institution (strategic) 

   Curriculum/external stakeholders/delivery 

   Short term (immediate) - longer term outcomes 

   What changed because of this? (teaching; approach; design) 

   Personal – confidence in approach/network of support 

   Practical – delivery/approach/use of guest speakers 

8 Online  Web site URL 

   Content – video; webinar; support 

    

9 Personal  If attendee Own motivation for attending 

Curriculum/Business Start-Up support/Entrepreneurial University/external 

stakeholders – community or business/entrepreneurial mindset 

Personal/Professional/For institution or for students 

(for example: seeking or gained: 

 Improved level of understanding and awareness of enterprise in 

education? 

 Added learning and teaching strategies to bring enterprise into the 

learning environment? 

 Improved confidence in abilities to develop new strategies for 

enterprise teaching? 

 Added new skills and tools to create new ways to motivate and 

engage with my learners? 

 Add enterprise education into all my course planning 
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 Create new enterprise opportunities for my learners 

 increase extra-curricular student enterprise activities 

 Support student start-ups 

 Develop networks which support my enterprise teaching 

 Connect with businesses and entrepreneurs 

 

   Opinion – worth effort/input (what benefit/impact)  

   Strengths and weaknesses of delivery/aim/approach 

   Recommend to others? Value for money? 

  Quote  

    

9  If lead strengths and weaknesses of delivery/aim/approach 

   Key lessons learnt –  

 

   Do differently next time… 

   Value for money? Deliver differently 

  Quote  

    

9  If observer strengths and weaknesses of delivery/aim/approach 

Key lessons learnt –  

 

   Viewpoint  
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